

IntroductionPRIVATE 


Contemporary day schools typically teach individual books of the Tanach, one at a time.  Students often study one book from the Pentateuch and one from the Prophets simultaneously.  By the end of their day school educations, students thus cover all of the Pentateuch, all of the early Prophets, and at least some of the later Prophets.  They may also examine some of the books of the Hagiography, such as Esther, Ruth and perhaps portions of Psalms.  


Although students educated in this manner may become familiar with sections of Tanach, I believe that we must address several issues in order to create a more effective curriculum.  First of all, which books do we choose to teach simultaneously and in which order?  How can we highlight the relationships between the various books?  Given the limited scope of our curriculum, which books should we omit and why?  Can we, for example, teach Ruth without Judges?  Is it possible to teach one section of Genesis without an earlier section?  In order to fully comprehend Isaiah's prophecy, can we ignore Micah or Hosea or Kings?  What are the goals of teaching each individual book (that is, are there different goals for different books)?  How do we best implement each goal? 


Before we begin to create any curriculum, we must specify which group of students we are addressing: American or Israeli, elementary school, high school or college age, yeshiva or academic setting.  In this project, I would like to design a curriculum for Modern Orthodox post-high school American women attending yeshiva in Israel for a year.  In the past two decades, a year of study in Israel following high school has become the norm for most Modern Orthodox students.  For several reasons, this is a unique period in the students' Jewish education.  First of all, these students are learning by choice for the first time in their lives.  This fact strongly impacts upon their educational experience and upon our curriculum goals.  Secondly, the fact that they are learning in the land of Israel, the setting of the majority of the biblical books, gives a new life to their biblical studies.  What may have seemed dry in high schools in America can be vivified by field trips which can sometimes demonstrate the veracity of the biblical stories.  The renewal of Jewish political life in Israel can also provide new relevance and meaning to the ancient texts.  Finally, instead of dividing their attention between secular and Jewish studies, these students now devote all their time to Jewish studies.  This affords them the opportunity to learn with greater breadth and depth, and allows the teacher to integrate a broad range of disciplines.  This may also be the time to teach the students to think critically about subjects that had previously been presented to them in a simplistic manner.  It has been my experience that the students often arrive with many preconceived ideas about Tanach, most of which prevent them from viewing Tanach in all of its complexity.  One of our challenges, therefore, is to encourage them to rethink their assumptions and to develop a sophisticated approach to Tanach. 


These young women arrive in Israel at an exciting and crucial juncture in their intellectual, emotional and spiritual development.  Poised on the brink of adulthood, away from the authority of their parents, they make decisions which will impact on the course of their lives.  Unquestionably, the phenomenon of the year in Israel has deeply affected the American Modern Orthodox community as well.  The young people who arrive in Israel for a year of study eventually proceed to become the educators, leaders or active members of the Jewish community.  Aside from providing the community with teachers and serious laymen, the year in Israel has advanced the revolution in women's education.
  


Thus, I have chosen to focus on students studying in Israel for a year because they are at a critical stage in their development, and because they are in a unique educational setting.  Additionally, it is also the group with which I am most familiar, having spent the last eight years teaching in these institutions.  


Now that I have determined the group that this curriculum is targeting, I would like to examine some of the goals of the curriculum.  I believe that Tanach must be taught in an integrated manner.  When we approach a particular book, we should attempt to provide a comprehensive picture of the chosen subject.  First and foremost, this entails a careful selection of interrelated books.  We must then explore the best way to teach these books simultaneously while preserving the integrity of each book.  Secondly, we should seek to establish the historical setting of the subject by presenting material from extrabiblical sources.  Although traditionally, Jews have read Tanach through the eyes of Hazal and medieval exegetes, I will focus on the "pshuto shel mikra" approach (emphasizing literal and historical understanding) which has recently become popular.  Therefore, I will introduce exegetical sources only when they enhance our understanding of the pshat or when they contain important theological ideas.  


In this paper, I intend to develop a curriculum for the books of Kings, Jeremiah, Zephaniah and Lamentations, which all deal with roughly the same time period.  The book of Nahum will be perused briefly, because of its historically relevance. In addition, I will examine the book of Chronicles when it facilitates our understanding of the above-mentioned books.  My intention is to present this curriculum as a model for creating an integrated Tanach curriculum.  I propose to divide my study into several parts:

Chapter one attempts to explain why I chose to teach these books together, and how this choice will affect the students' sophisticated comprehension of the respective books.

Chapter two, the main body of this study, focuses on how I intend to teach these books, concentrating on the following issues:  


a. the creation of a syllabus designed to show how to organize the material and which subjects to emphasize;


b. a more detailed curriculum guide including key points to emphasize in each section of the course, tools to use, and readings that may be useful to the teacher and\or student;


c. how to best utilize Israeli resources such as museums, archeology and field trips.

Chapter three focuses on the educational challenges confronting these young women, such as language difficulties and preconceived notions about Tanach.  I will also emphasize imparting methodological skills which will enable them to pursue Tanach study in the future.

Chapter four concludes the paper with a discussion which will consider why our curriculum might best meet the theological, intellectual and developmental


Chapter One: Kings, Jeremiah, Zephaniah and LamentationsPRIVATE 


Let us begin with the book of Kings.  A cursory glance at this book might lead the reader to the erroneous conclusion that he is reading a historical account of the kings of Israel and Judah from the end of David's life until the exile of Zedekiah, the last king of the southern, Judean kingdom.  While the book does indeed chronicle this approximately 400-year period, it is also evident that the primary goal of this book is not to relate historical events.  A penetrating analysis reveals that the author's primary intention is to offer a theological explanation for the destruction of the first Temple, by chronicling the religious failures of the monarchy.


Several factors compel us to this conclusion.  First of all, the book of Kings often deliberately omits certain historical details by referring us to an extant history book, such as ___ ____ ____, ___ ____ _____ _____ _____, ___ ____ _____ _____ ___(_.  This indicates that the author of the book of Kings has a purpose other than the narration of the historical events.  In addition, the book is exceptionally concerned with the spiritual state of the people and the king.  The book is interspersed with the narrator's judgements with respect to the religious adherence of the king to the ways of God.  In fact, the criteria by which we determine whether the king was a good king or a bad king are not his political, military or economic accomplishments, but rather his religious character!  Finally, it is evident that the book often concentrates unduly on a particular subject while only perfunctorily relating other events.
  Consequently, we can conclude that the book of Kings is not merely a history book, but a theological account of this particular period in Jewish history.  In fact, I would like to suggest that this book has a particular theological agenda.  I believe that the book of Kings attempts to resolve one of the most difficult questions that arises in the Bible: how could God destroy His Temple?  How could He wreak such a dreadful destruction on His people?  What terrible reasons could have prompted the God of Israel to allow a foreign and corrupt empire to invade the holy place and exile the holy people?


It appears to me that not only does the book of Kings attempt to answer this persistent biblical question, but that the entire book is written from the perspective of someone who has witnessed the destruction.  The book seems to contain the underlying awareness that the destruction is imminent.  This idea is reflected by the tradition that the book of Kings was written by Jeremiah.
  Jeremiah, who prophesied to the people before, during and after the events of 586 BCE, attempted to warn the people of the impending destruction and eventually undertook to help the people deal with the devastation in its aftermath.  One of the ways Jeremiah may have endeavored to illustrate to the people the grounds for God's destructive actions, was the composition of the book of Kings.


This leads us to the inevitable conclusion that the book of Kings cannot be properly understood without examining the books of Jeremiah, Zephaniah and Lamentations, and vice versa.  While the book of Kings chronicles the "historical" events leading up to the destruction, Zephaniah records prophecies from the crucial period of Josiah's reign, and Jeremiah recounts prophecies and historical events from the period of Josiah until after the destruction.  Lamentations is a poetic elegy which expresses the grief and anguish experienced by the people during and after the devastation.  Each of these books supplements and complements the other so that the pivotal events of this cataclysmic time can be fully fathomed by the reader.  The book of Nahum, which consists of prophecies of doom spoken against the Assyrian empire, has relevance because it is concurrent with Josiah's reign.  Yet, nothing in the book of Nahum adds to the historical portrait of this period or facilitates our understanding of the Hurban.  Therefore, I would suggest that the book of Nahum warrants a brief mention and perhaps even a homework assignment to familiarize the students with the book, but no more.  Similarly, this curriculum will not explore the book of Chronicles as extensively as the others.  This book arouses many complicated questions which are not relevant to our primary topic, such as the differences between Kings and Chronicles, and their respective goals.  Therefore, we will only touch on these questions when necessary and will instead use the book of Chronicles to supplement the book of Kings when it adds information that we deem crucial to a better understanding of the Hurban.  


If it is imperative to examine these books in an integrated manner in order to attain a comprehensive understanding of the time period, then why does the Bible separate these books?  It is instructive in this regard to note that the Septuagint does view Lamentations as an integral part of the book of Jeremiah.  Nonetheless, it appears that the biblical text intended to offer different perspectives of the destruction by separating them into different books.  Whereas the books of Jeremiah and Zephaniah represent the word of God to the people, revealing the prophetic perspective on the destruction and the people's rejection of God's word and mistreatment of the prophets, the book of Kings relates the same events in a cool, impersonal and objective manner.  The book of Lamentations narrates these events in a poetic form overflowing with anguish.  And so, we have three different perspectives on the same event, the composite picture of which can facilitate our comprehension of this calamitous period.


On a pedagogical note, it is noteworthy that these books represent different genres of biblical literature.  Kings is a prose narrative; Lamentations is biblical poetry;  Jeremiah and Zephaniah are prophetic books (although approximately half of Jeremiah is written in poetic form and the other half in prose.)  This gives the teacher the opportunity to teach the students how to treat each genre differently.  Before beginning Lamentations, for example, the teacher will devote a class to the study of poetry in general, and biblical poetry specifically.  That lesson will focus on poetic techniques, the purposes of these techniques, and the manner in which the Bible utilizes these techniques.


Chapter Two: Teaching the CoursePRIVATE 

Part One- Classes 1-15:

Before we can begin our study of the actual circumstances of the destruction, it is necessary to understand the events leading up to them.  With this in mind, the course will begin with an overview of the book of Kings.  I envision this section lasting for a few weeks, until the historical and theological events leading up to the period immediately prior to the destruction are clear to all of the students. 


Because of the nature of an overview, this portion of our curriculum may necessitate the use of different tools and even a more cursory approach than the rest of the material which we will teach.  It may be advisable to present the material in units so as to create order in this broad period of history.  In any case, the students are required to peruse all of the book in their independent study, regardless of how much time we devote to it in class.


Kings

We begin with the period of King Solomon (1-11), demonstrating its peaceful nature as a result of King David's extraordinary accomplishments.  In addition, we have to note its distinction of being the most glorious time to ever befall the Jewish nation.  The teacher must demonstrate to her class that the later prophets, when describing the glorious end of days, evidently draw on the first chapters in the book of Kings describing King Solomon's term (see Isaiah 2, Micah 4:1-5).  This indicates that the political- diplomatic, economic, military, and, above all, religious successes of King Solomon create a situation which we utilize as the model of a utopian society.  This is true also in the book of Kings, where every king seems determined to expand his kingdom to the borders found during the days of Solomon (see especially the distinctive reigns of Ahab and Jehoshaphat, and Uziah and Jeroboam II).  We end our summary of King Solomon's era by illustrating that despite his outstanding achievements, his final failure undermined his entire productive career.  Because Solomon failed to uphold the word of God, his entire thriving empire was destined to collapse. 


The next stage is an introduction to the division of the kingdom into two, the Israelite kingdom and the Judean kingdom (12-13).  We commence by exploring the roots of this division in Genesis: the struggle between Leah and Rachel, and their children's battle for leadership.  Note the continuation of this struggle in the book of Samuel.  Because of the strength of the geographical, historical and social reasons for this division, the fact that the two kingdoms ever achieve unity is surprising.  At this point, we must discuss Jeroboam's successful attempt to create an alternative center of worship in a bid to maintain the divided kingdoms.  The ramifications of Jeroboam's institution were pervasive and negative for the religious integrity of the northern kingdom.


The next three chapters of the book of Kings (14-16) recount a rapid succession of kings in the Israelite and Judean kingdoms.  We see the fall of Jeroboam's dynasty, the rise and fall of the House of Baasha and the battle for the establishment of a new Israelite monarchical dynasty.  We also see several internecine wars between the two kingdoms and the emergence of a righteous king on the Judean throne.  In keeping with the inclination of the biblical text, we will briefly review the deeds of these kings, focusing on the reasons for the brevity of this period and the religious state of each king.


The Elijah Cycle and the Israelite dynasty of the House of Omri (I Kings 16:23-II Kings 2) deserves special attention, if only because the biblical text devotes so much time to this period.  We must explore the entrance of Elijah the Prophet at this juncture in the book.  The exceptional external circumstances (political, social, economic, military) of this historic era are also noteworthy, especially the alliance between Israel and Judah.  We will examine the possibility that this period suggested a potential return to the glorious days of King Solomon with the only missing factor being the religious integrity of the Israelite kingdom.  It is probably this fact which gave this period a disproportionate position in the book of Kings and which necessitated the arrival of Elijah the Prophet at this point.  The failure of Elijah to bring about the repentance of the Israelite kingdom, the reasons for his failure and the responses of both God and Elijah to this failure are all important features of this section.  Finally, we can observe the sparse information describing Jehoshaphat's reign in the book of Kings.  Instead, we will examine the lengthy portrayal of Jehoshaphat in II Chronicles 17-21:1 and try to explain why this information does not appear in the book of Kings.


The Elisha Cycle, the fall of the House of Omri\Ahab and the rise of the House of Jehu constitute the next section of the narrative (II Kings 2-13.)  Some of the salient features of this section include the bloodbath of Jehu, his total annihilation of Omri's dynasty in keeping with God's word, his naive political suicide and his ultimate religious failures.  In the Judean kingdom we are witness to Athaliah's attempt to usurp the Judean throne (and reinstate the house of Omri, albeit in the Judean kingdom!) and the eventual coup of Joash.  We will also examine Joash's religious reforms and his ultimate theological downfall which eventually leads to his political failure and assassination (see II Chronicles 24 and discuss why this information may have been left out of the book of Kings).  Finally, we will, of course, explore Elisha's role in this section, including the types of miracles he performs, his interaction with the political scene and the differences between him and his predecessor, Elijah.  This information should indicate to us why Elisha emerges on the scene at this particular juncture.


Chapters 14-17 rapidly narrate a series of events: internecine warfare, a final, fleeting potential return to the glory of Solomonic times (under the rule of Uziah king of Judah and Jeroboam the son of Jehoash) and their ultimate respective failures to achieve religious integrity (see also II Chronicles 26), the theological failures of the assorted kings (especially Israelite) resulting in the rapid disintegration of the Israelite dynasty, and the exile of the ten tribes in chapter 17.  Chapter 16 affords us a glance into the religious failings in the Judean royal family stemming from Ahaz's alliance with Assyria and his disregard of God's laws.  It is interesting to note the shifting alliances and balance of power between Israel, Judah, Aram and Assyria at this time.


Our overview concludes with the chronicle of Hezekiah's reign (18-20).  We must examine the political events in his time, the terrible psychological results of the exile of the northern kingdom, Hezekiah's religious reforms and his failures.  We should discuss what compelled Hazal to say that God had intended to make Hezekiah the Messiah, how and why he failed and the ramifications of his errors.  In these chapters, the description of Sennacherib's failed attempt to conquer Jerusalem is especially significant for our study inasmuch as it strengthened the prevailing myth that Jerusalem, the special protectorate of God, will never be destroyed.  (Refer to Jeremiah 7, 26 and Psalms 48.)  Also see II Chronicles 29-32 and Isaiah 36-39.  Finally, it may interest the students to see Herodotus' ostensible reference to Sennacherib's unsuccessful campaign.

Readings:  Because this section is defined as an overview, the preparation for this part of the course need not be as comprehensive as the preparation for other sections.  Nonetheless, it is necessary for the teacher to familiarize herself with the subject as best as possible, perusing the pertinent literature on the book of Kings:

1) The classic medieval commentators (Rashi, Radak, Ralbag, R' Joseph Kara, Abravanel).

2) Da'at Mikra.

3) Olam HaTanach.

4) The Anchor Bible (currently available only on II Kings.)

5) Relevant historical chapters in John Bright's "A History of Israel."

6) It is beyond the scope of this curriculum to present an exhaustive list of pertinent articles.  However, it is highly recommended to do a search on RAMBI's Jewish periodical list for articles that the teacher feels are essential to the course.  (See also the bibliography at the end of this project.  The bibliographical material submitted is by no means exhaustive.)

Teaching Aids:
Aside from the question sheets that the teacher will prepare to accompany the students' readings of the book of Kings, maps and charts are useful for teaching an overview that spans so many years and so many different kings (whose names constantly overlap).  These have been included in appendix I.

Part Two- Classes 16-20:

The next section of our course provides a comprehensive account of the events leading directly to the Hurban of 586 BCE.  We will supplement the biblical account with information regarding the international political events, crucial to comprehending the internal events in the Judean kingdom.


We begin this segment with Hezekiah's impious son, Manasseh, who is credited with responsibility for the irreversible divine decree of destruction (see II Kings 23:26-27, 24:3-4 and Jeremiah 15:4).  Even though during Josiah's reign there is a brief illusory hope that God will revoke the decree, the foreign worship and corruption instituted by Manasseh have permeated so deeply into the psyche of the nation that true repentance is not possible, and after Josiah's death Jehoakim immediately reinstates Manasseh's policies.  See II Chronicles 33 in order to understand why God did not simply bring destruction on Manasseh's reign.


Josiah's 31-year reign (ages 8-39) is divided by the biblical texts into three distinct periods (to discern this division precisely it is necessary to read II Chronicles 34-35 in addition to II Kings 22-23).  Because this is a pivotal juncture in the events leading to the Hurban we will devote a considerable amount of time to examining the information we have about Josiah's reign, both in the Bible and outside of it.


This period is going to be particularly important to us for understanding the prophecies of both Zephaniah and Jeremiah.  We will review some of these details when we begin to explore those books.

1) Years 1-7 (8-15 years old)- Due to Josiah's youth, it is presumably the advisors of Josiah's father and grandfather whose policy governs the kingdom during this period.  Because Ammon and Manasseh are among the worst kings the Davidic dynasty ever had, this is not a good stage in Josiah's term of kingship.

2)
a) Years 8-11 (16-19 years old)- Josiah's begins to search for God.


b) Years 12-17 (20-25 years old)- Josiah begins to purify the land (both Judah and Israel) from _"_.  It appears that at some point Josiah begins to purify and renovate the Temple as well.

3) Years 18-31 (26-death)- A ___ ____ is found during the purification of the Temple.  This ___ indicates that, despite Josiah's personal sincerity, the reform until now has not been sufficient (not deep enough, not true enough) to retract the terrible decree of destruction pronounced during Manasseh's reign.  This leads to an intensification of the reform movement, the enactment of a new covenant, and celebration of Pesach en masse in Jerusalem.  The intensification of the reform movement, may indicate the unsatisfactory nature of their initial attempts at reform.


In order to properly understand the circumstances of Josiah's reign, we must clarify the various changes taking place in the international scene.  Josiah's reign (639-609) occurs during a critical stage in the history of the ancient Near East, namely the days of Assyria's decline and fall.  By the middle of the 7th century, Assyria had lost control of Egypt and was engaged in wars with Babylonia and Elam.  [Here it would be useful to use the map included as appendix II.]  In addition, there appears to have been internal strife in the Assyrian kingdom during Josiah's reign and numerous troubles with its people, especially in the northern sector of its empire.  In 614 the city of Ahur fell and in 612 Nineveh fell.  In 610 Haran also fell to the Babylonians, thus signifying the end of the great Assyrian Empire.


The events during the reign of Josiah are undoubtedly linked to these international affairs.  Josiah's successful religious reforms result from and coincide with the retreat of Assyria from Judah's borders and the increasing weakening of Assyria's hold on the region.  In addition, the fighting in the north gives the Judean kingdom the opportunity to seize control of its own affairs and not to be troubled by foreign powers.  On the one hand, it affords Josiah the opportunity to improve the economic conditions in the country.  It also enables him to assert control over the northern kingdom, a phenomenon whose economic, psychological, social and political ramifications cannot be overestimated.  This, along with the political circumstances, may have convinced Josiah (and enables him to convince his people) that this is a divine opportunity for repentance and the fulfillment of Isaiah's prophecies of peace.  This suggestion may have been further substantiated by what appears to be at least a partial return of the exiles from the northern kingdom. (See II Chronicles 34:9, Jeremiah 3:11-18.)


Perhaps the single most consequential event of Josiah's reign is his death at Megiddo at the age of 39.  Necho, the king of Egypt, is apparently on his way to a battle with the Babylonians in an attempt to aid the declining Assyrians.  Necho seems to have undertaken to travel northward along the Megiddo pass.  For unknown reasons, Josiah seeks to halt the Egyptian advance, although Necho makes it clear to Josiah that he is not interested in hostilities with the Judean kingdom (II Chronicles 35).  Perhaps Josiah has aligned himself with Babylonia at this stage or perhaps he simply is asserting his strength by refusing the Egyptians permission to cross into his land.  It is possible that Josiah feels that he has to assert his rights over Megiddo because it is located in the area of the northern kingdom, an area which was formally under Assyrian control, and now may be open to conquerors.  Perhaps he fears that Egypt, on her way back from fighting the Babylonians, intends to subjugate the Judean kingdom.


In any case, Josiah is killed by Necho.  His death is perceived not simply as a tragic event, but may even have precipitated a religious crisis.  It must have been hard to explain to the newly religious people the untimely death of a righteous king, the greatest since David.  The biblical text offers no satisfactory explanation for the events at Megiddo, leaving a theological vacuum that must reflect the feelings of the people.  Josiah's death also  contradicts the explicit prophecy of Huldah that Josiah "will be gathered to [his] grave in peace" (II Kings 22:20).  Jeremiah composes a song of lament for Josiah as if he too perhaps does not understand the meaning of the episode (II Chronicles 35:25).


The religious crisis engendered by Josiah's death seems to have found expression in the negative attitude of Jehoakim to Josiah's reform (and also in his unpleasant relationship with Jeremiah).  During these years, Jehoakim is under the dominion of the Egyptians and, apparently, the people return to their flagrant public idolatrous practices. (See Jeremiah 7:17-20, 19:13.)  In addition, the country must be in dire economic straits at this time, due to the harsh taxes imposed upon them by Necho.  There is also evidence that the people begin to degenerate morally (Jeremiah 7:6,9), presumably because Jehoakim sanctioned and himself practiced this type of behavior (Jeremiah 22:13-19).


Nebuhadnezzar comes to power in the fourth year of Jehoakim's rule, an event that is perceived as a watershed in the execution of the decree of destruction (see Jeremiah 25). 


Whereas the biblical account does not divulge the details of Jehoakim's death, it appears to have occurred during a Babylonian campaign to subjugate the Judean kingdom, a campaign that ends successfully with the exile of Jehoahin in 597 BCE.  This is an exile of the nobles and aristocrats, the elite members of the society.


The next king, Zedekiah, is appointed by the Babylonians.  He swears allegiance to them (II Chronicles 36:13 and Ezekiel 17:12-14) and they control him.  But then, despite the prophet's warnings (and ostensibly based instead on the advice of prophets who claim to speak in the name of God and whose advice is substantiated by international events favorable to such a move), Zedekiah rebels against the Babylonians (see Jeremiah 28).


In 587 BCE, on 10 Tevet, the Babylonians begin the siege on Jerusalem.  Egypt comes to help Judah but then turns away (in fulfillment of all of Jeremiah's prophecies not to count on any alliances but the alliance with God).  The siege lasts a year and a half.  [This point is going to be significant for our understanding of the book of Lamentations and we will return to this period in more detail then.]  During the summer of 586 BCE the Babylonians enter Jerusalem.  Zedekiah's attempt to escape by tunnel is thwarted by the Babylonians who capture him, slaughter his sons and blind him, taking him in chains to Babylon.  The Babylonians then enter Jerusalem, burning and plundering the city.  Finally, they enter the holy Temple, burning it to the ground and taking its holy objects as spoils of war.  The population who survive the savage conquest are taken as slaves to Babylon.


However, there remains one spark of hope.  This is in the form of Gedaliah ben Ahikam, appointed by the Babylonians to govern over the remainder of the Jewish population in Judah.  We will examine this and other post-Hurban events more thoroughly in our study of Jeremiah.

Readings: 

1) The classic medieval commentators (Rashi, Radak, Ralbag, R' Joseph Kara, Abravanel).

2) Da'at Mikra.

3) Olam HaTanach.

4) The Anchor Bible.

5) Relevant historical chapters in John Bright's "A History of Israel."

Teaching Aids:
A map useful for teaching this period has been included as appendix II.

Part Three- Classes 21-47:

Now that the historical events leading up to the Hurban are well established, we begin our study of Zephaniah and Jeremiah, with an eye to seeing the events from a prophetic perspective. 


Zephaniah

We begin with Zephaniah, who, I believe, prophesies before Jeremiah.  The superscription in Zephaniah places it at the time of Josiah (640-609).
  Because chapter one of Zephaniah paints a negative picture of the religious state of the people and of their relationship to God, the consensus is that Zephaniah was active during the early years of Josiah, before the beginning of his religious reforms in 622 BCE.  Furthermore, the mention of "the sons of the king" instead of the king himself in 1:8 has been taken as evidence that "Josiah was still a minor during the composition of that chapter" (Berlin, 34.)  The description of Assyria as an overwhelming power in 2:13-15 is additional proof that this depicts the early period of Josiah's reign.  The absence of reference to later events (the rise of Babylonia or Egypt, or the fall of Assyria) reinforces this dating.  It is possible that certain parts of the book contain prophecies from the later periods of Josiah's reign.  Zephaniah 3:14-20, which recounts Jerusalem's salvation and joy, may be an example of a later prophecy.  This section would certainly be in keeping with the optimism a prophet of God may have experienced in the period following Josiah's reforms.


Zephaniah is a short book of prophecies written in an elevated rhetorical style, rather than a formally metrical one.  However, the main issue in our study of Zephaniah is not the book itself, but rather how it adds to our understanding of this period.  Therefore, we will not discuss the poetic structure unlike our study of Lamentations.


If chapter one is indeed a prophecy from the beginning of Josiah's reign, it gives us a sense of the extent of the sins practiced during this period, remnants from the rule of Josiah's evil grandfather, Manasseh.  We are also informed of the severity of the punishment appropriate for the people at this time, owing to the widespread nature and gravity of their sins.  It is perhaps Zephaniah's prophecies (and of others like him) that motivated Josiah's reforms.  Especially noteworthy in this regard is 2:1-3, a final call to Judah to repent, which may have provided a stimulus for the reforms.


Zephaniah's prophecy against the nations (2:5-15) is similar to those found in the other prophetic books.  D. Christensen has argued that this prophecy is uniquely connected to the beginning of Josiah's reign inasmuch as it provides support for his later program of territorial expansion.  Whereas we only have scant evidence of his newfound control over the former northern Israelite kingdom, Christensen claims that Josiah actually intended to reclaim the territories mentioned in this prophecy for Judah following his annexation of the northern territories.
  Although Berlin notes the flaws in Christensen's argument (pp 119-120), it is an interesting theory because of its implications for understanding Josiah's own illusions of grandeur.  If, in fact, he aspired to gain control of the vast territory described in Zephaniah, then his empire would look similar to Solomon's empire during the glorious period of the monarchy.  This, in keeping with Isaiah's and Micah's visions of the end of days, may imply that Josiah regarded himself as the one granted the mission of bringing about the end of days, a veritable Messiah!  This is, of course, just a theory, and not a strong one at that, but it certainly deserves mention as one of the ways in which Zephaniah can shed interesting new light on our portrait of Josiah.


Finally, we already noted that the end of the book seems appropriate for the enthusiasm that Zephaniah may have felt during Josiah's reforms.  This can give a new perspective on the initial stages of the reform which, as we see in Jeremiah, did not strike deep roots among the people.


We will briefly describe the book of Nahum and its place in our curriculum.  Because Nahum is a prophecy against Nineveh, we would have to place it in the Assyrian period, before 612 BCE.  Some scholars date this book to the early period of Josiah's reign (Berlin, 46), which would make Nahum a contemporary of Zephaniah.  Nonetheless, there is nothing in the book of Nahum that adds to the historical portrait of this period or facilitates our understanding of the Hurban.  Therefore, I would suggest that the book of Nahum warrants a brief mention and perhaps even a homework assignment to familiarize the students with the book, but no more.


Jeremiah

The initial challenge of teaching Jeremiah lies in determining the logic underlying the book's structure.  At first glance it appears that the book is a disorganized collection of Jeremiah's prophecies over more than 40 years.  This is actually the conclusion of Abravanel who asserts that Jeremiah's book is hopelessly disorganized.
  Nonetheless we generally assume that biblical books are a unit whose structure is an integral part of the message.  Although many scholars have attempted to tackle this problem,
 I do not believe that there is one authoritative organization of the book that is compelling enough to require us to adhere to it. 


Unfortunately, this has resulted in the educational fallacy of teaching Jeremiah topically, either selecting relevant chapters and omitting others, or grouping different chapters together without regard for their literary order.
  I believe that a book must be read from beginning to end.  Of course, the teacher can, and must, refer to later passages when they help to clarify an issue at hand, but that must not come at the expense of the literary integrity of the book.  The only way to give the students a comprehensive understanding of a book is to teach them the entire book.  Additionally, for that information to be useful to them in the future, they must be able to find information and passages and have a good sense of the overview of the book.


Therefore, we will attempt in this curriculum to offer a suggestion for the structure of the book of Jeremiah.  I do not think that it resolves all of the problems, nor do I recommend offering students a solution that claims to do so.  Rather, I believe that it is effective pedagogically to demonstrate the difficulties and allow the students to appreciate the attempt to resolve them and also our inability to find answers for everything.


I think that the only way to understand Jeremiah is to place his prophecies within their historical context as best as possible.  This can enable us to understand the content of what he is saying at different periods during his prophecies.  In addition, using this technique will equip the students with the ability to attain a deeper understanding of the content of the prophecy and facilitate their understanding of the poetic and difficult ideas presented by Jeremiah by placing them in a context with which they are familiar.  This attempt is made difficult by the shortage of dates in the first 20 chapters of the book.  


At this point, I will attempt to outline the historical events of each period of Jeremiah's prophecies and what we would expect to find within each of these periods.  I will then outline in broad strokes the chronological order of the book of Jeremiah.  Please note that I do not advocate prefacing the teaching of the book with this historical introduction.  We have already built a historical context for the students.  The following is meant as a guideline for the teacher who is teaching Jeremiah chapter by chapter.


According to Jeremiah 1:2-3, Jeremiah's prophecies begin in the 13th year of Josiah's reign and continue until the destruction of Jerusalem and the exile of its inhabitants.
  Therefore, we must begin our study of Jeremiah with a review of the period of Josiah's rule - the three stages of his kingship, the external events of his time, and his tragic and unexpected death.  Because Jeremiah enters the scene in the year following Josiah's initial reforms, it is reasonable to posit that Jeremiah's entrance into the prophetic office occurs either as a result of Josiah's newly expressed interest in reformation (an interest that God wants to encourage) or that Jeremiah's entrance actually is the impetus for the breadth and depth of Josiah's reform.  It is also worthy of note that the person who finds the powerful ___ which inspires such fear is Hilkiya the high priest.  If this is, in fact, Jeremiah's father, the Jeremiah's role and involvement in Josiah's reform may be much more significant than the biblical text indicates.


Jeremiah's initial prophecies in the middle period of Josiah's rule (years 12-18) must have been accompanied by a mixture of hope and apprehension.  On the one hand, Assyria (the predominant antagonist of the Jewish state and the power which exiled the northern kingdom) is beginning to wane, the northern exiles are trickling back home, the economy is on the rise and nationalist fervor is escalating in the country.  On the other hand, it is evident from the biblical text (Kings and Chronicles) and from the prophecies of Jeremiah that the people's repentance is insufficient, that it is superficial and that God is not very pleased with them.  Jeremiah's basic idea in the initial stages of his prophetic office is that despite Assyria's fall, the Jewish people should not feel overly secure.  In fact, the decree of I Kings 21 (during Manasseh's time) still remains in effect and God is going to bring another nation from the north who will wreak destruction imminently if they do not repent.  The only recourse is an improved reformation, characterized by a sincere return to the ways of God.


The final period of Josiah's reign appears to mark the success of Jeremiah's efforts.  After the discovery of the ___ ____, the reformation takes on a more distinctly religious character, and the people respond positively to Josiah's newfound enthusiasm for returning to God.  One would expect that Jeremiah's prophecies during this period would be muted or even non-existent.
 


The beginning of Jehoakim's reign presents several problems for Jeremiah:

1) Josiah's death at Megiddo.  We already noted that Josiah's death is not simply a tragic event, but probably precipitates a religious crisis.  It must have been difficult to explain to the newly religious people the untimely death of a righteous king, the greatest since David.  

2) Jehoakim's dubious leadership capabilities and bad character. The account in II Chronicles 36:1-5 makes it clear that Jehoakim is going to be a problematic king.  The people choose his younger brother to rule instead of him, presumably because Jehoakim has no desire to continue Josiah's policies.  The king of Egypt deposes Jehoahaz and positions Jehoakim in his stead, probably because he agrees to pay the exorbitant tax imposed on the people.  This is an indication of Jehoakim's selfish and greedy attitude, one that we will find expressed in Jeremiah's prophecies against Jehoakim.

3) The declining economic situation.  The heavy tax imposed on the people by the king of Egypt results in a burden they are unable to bear.  

4) The decline in the religious integrity of the people.  During these years, the people return to their flagrant public idolatrous practices.  In addition, the country begins to degenerate morally as well, presumably because Jehoakim sanctions and himself practices this type of behavior.

5) The mistreatment of Jeremiah.  It is during Jehoakim's time that Jeremiah first started to be persecuted by the people. 


Based on the above, we would imagine that Jeremiah's prophecies during this period would contain several messages.  First of all, he will address the theological problem of ____ ___ __.  At the same time, he will attempt to demonstrate that Josiah's death was meant as a test of the people's inherent religious sincerity.  Only if they maintain the religious reforms achieved during Josiah's lifetime, can they prove that their repentance was authentic and independent of Josiah's charisma and influence.  Jeremiah will assume a harsh attitude toward Jehoakim's impiety and his callous neglect of the people's economic straits, but will not spare the people either.  He will vigorously decry their religious and social degeneration.  We would expect to find some of Jeremiah's most strenuous and powerful prophecies in the first years of Jehoakim's reign.  This  is because Jeremiah is aware of the potential fallout from Josiah's death and the fact that, despite Jehoakim's wickedness, he is to receive a chance to repent and revoke the decree of destruction.  Finally, we will see Jeremiah's account of the officially sanctioned abuse that he suffers during this period.


Nebuhadnezzar, king of Babylon, comes to power in the fourth year of Jehoakim's rule, an event that seems to be perceived as a watershed in the execution of the decree of destruction (see chapter 25).  This year marks the end of Jehoakim's "last chance" as we will see in chapter 36, when he burns the book that Jeremiah wrote in order to elicit Jehoakim's repentance. 


Any prophecy written after the incident in which Jehoakim burns Jeremiah's book (in his fourth year) assumes that there is no hope for repentance.  The message, therefore, is either one of comfort in anticipation of the coming destruction or one of submission to Babylon in the knowledge that this is the only thing that they can do now that the decree is irrevocable.  The decree of destruction (first given to Manasseh in II Kings 21) is confirmed in the days of Jehoakim because Jehoakim repeats the sins of Manasseh and scornfully returns to them even after Josiah's reforms.


We begin the study of the book of Jeremiah with a perusal of Jeremiah, chapter one.  In this chapter, which ostensibly occurs in the 13th year of Josiah's reign, Jeremiah begins his career and prophesies the imminent destruction of Jerusalem.


Before we continue with chapter two, we have to pause to examine chapter 36.  This is actually the last chapter of Jeremiah's prophecies.  Chapters 37-44 are historical chapters whose purpose is the continuation of the book of Kings.  Chapter 45 focuses on Baruch's compilation of the book.  The final chapters are prophecies to the nations and finally a prophecy to the Jews in Babylonia.  The book ends with a concluding historical chapter summarizing the events.  Chapter 36 recounts Jeremiah's last-minute attempt to induce Jehoakim to repent in the fourth year of his reign (presumably before Nebuhadnezzar's rise to power and the conclusive decree) by writing down all of the prophecies of doom and making sure that they are read in Jehoakim's presence.  This chapter is reminiscent of the story of Josiah's listening to the newly discovered book which consequently frightened him into repentance.  It appears that Jeremiah tried to scare Jehoakim into repentance using the same tactics that succeeded with Josiah.  But this was to no avail.  The failure of Jeremiah's attempt is highlighted by contrasting Jehoakim's rejection of Jeremiah's words and his obdurate destruction of Jeremiah's book, with Josiah's righteous compliance.  The chapter ends with Jeremiah rewriting the book that he had read to Jehoakim and adding to it many similar ideas.


This chapter may be of particular significance for understanding the beginning of the book of Jeremiah.  Chapters 2-20 are especially difficult to date because, unlike later chapters, they are mostly undated.  In fact, they appear to be one big chronological mess.  It is possible that the reason for this is that chapters 2-20 comprise the _____ ___ written by Jeremiah in chapter 36.  That would explain why there are no headings in this section, and why this section jumps from prophecy to prophecy without any real order.  It would also provide for us an estimated period within which these prophecies were spoken.  These prophecies must have been spoken sometime between the 13th year of Josiah and the fourth year of Jehoakim.  The period from the 18th-31st years of Josiah is most likely not represented in this section.  


It is also interesting that, whereas chapters 2-11 seem to have a logical order and sequence, chapters 12-20 appear to be organized in a more haphazard order.  Possibly, these chapters are the similar ideas that Jeremiah added to his initial book (36:32).


I will now outline in broad strokes the division with which I would recommend for teaching the book of Jeremiah.  Due to space constraints, I cannot examine every chapter in this curriculum.  However, I think that there is sufficient background in this curriculum for any teacher to teach these chapters within their historical context.


Division of Chapters
1- Introduction to Jeremiah and his initial prophecies.

2-20- Josiah (year 13)- Jehoakim (year 4) - the _____ ___ of chapter 36:

a. 2-6- Jeremiah's prophecies during the second period of Josiah's rule (years 13-18), prior to the discovery of the ___ ____.

During this time, the tribes are returning and Assyria is beginning to fall.  Josiah's reign has been successful thus far on a nationalistic level, but the repentance is not deep.  

The primary message here is to improve the repentance.

b. 7-10- Beginning of Jehoakim's reign.

c. 11- The prophecy denouncing the breaking of the covenant made in the 18th year of Josiah with the discovery of the ___ ____ and broken during the reign of Jehoakim.  The broken covenant is characterized by the return to the ways of the forefathers, i.e. Manasseh.

d. 12-20- A collection of chapters containing different prophecies of doom.  These prophecies are extremely difficult to date precisely, although we might suggest that they are part of the additions to Jeremiah's book of doom that he wrote in the fourth year of Jehoakim's reign.

[Chapters 2-20 contain prophecies to the people. 

Chapters 21-36 contain prophecies to the leaders and especially to the king.  In these chapters it is the leaders who are blamed for the destruction.  These chapters are generally dated.  It is our task to determine why these prophecies are deliberately out of order chronologically.]

21-24- During Zedekiah's time, when the Babylonians are besieging Jerusalem (9th and 10th years).

These chapters are focused on the culpability of the kings for the events.  This is an introduction to the second section of the book, which focuses on the leaders.  Jeremiah also addresses each one of the kings in this section.

25-29- The divine decree:

Chapter 25 recounts the irrevocable divine decree of Babylon's success and the end of the Davidic dynasty for 70 years.  This is not a prophecy of the destruction of the Temple and Jerusalem; rather, it is a prophecy of subjugation and the loss of sovereignty.  The primary message here is that it is up to the kings to decide if they want to accept this decree by willingly subjugating themselves to the yoke of Babylon, thereby mitigating the potential destruction that could accompany this prophecy.  If they accept Jeremiah's word as final, and allow Babylon to rule peacefully, there need not be a destruction of Jerusalem.

[Note that Jeremiah often gives the year of the king of Babylon alongside the year of the king of Judah.  This appears designed to demonstrate that the Babylonian king has received divine sanction.  Note that he is called "____" here (9)!]

30-33- Prophecies of comfort.  The inevitability of the destruction results in the necessity of prophecies of comfort.

34- Zedekiah's last chance to salvage something and his failure.

35- The few righteous people who will be saved in contrast to those who have been condemned by their sinfulness.

36- The story of Jehoakim's failure to repent and the irrevocable decree.  This story appears to result in the decision to commit the book of Jeremiah to writing.  This ends the book of Jeremiah's prophecies of rebuke and warning.

37-44- The continuation of the book of Kings.

45- The perspective of the author- a prophecy to Baruch.

46-49- Prophecies against the nations.

50-51- Prophecy against Babylonia and the return of the Jews. 

52- The destruction of the Temple: a historical summation. 

Some added guidelines (by no means comprehensive) for placing specific verses in the historical context delineated above:

1) Verses that express the imperfect repentance (Josiah's second period): 3:1, 3:4-5, 3:10, 4:1, 4:3, 5:2, 7:9-10.

2) Verses that talk about the nation who will come to destroy them "from the north" (these prophecies seem to be uttered before Jeremiah discovered, in the fourth year of Jehoakim's reign, that the Babylonians were God's designated enemies): 1:15, 4:6,15, 6:22-26, 8:16, 10:22, 13:20.

3) Verses that indicate the prosperity of the people (these prophecies are less likely to appear in Jehoakim's time because he burdens the people with paying a tax to Egypt): 5:28, 6:13.

4) Verses that indicate that Jeremiah still has some measure of hope (before the fourth year of Jehoakim): 4:27, 5:18.

5) Verses that describe the punishment of the land (a precursor to exile, but still to be considered a warning with hope for revoking the decree): 8:13, 9:9-25 (see especially 9 and 20, and Joel 2:9), 12:4-9, 14:1-12.

6) Verses that deal with ____ ___ __ and problems of reward and punishment (these are probably from the beginning of Jehoakim's reign and are a response to Josiah's death and the confusion of the people after the untimely death of this righteous king): 12:1-3.

Readings for the teacher:
Radak and Abravanel's introductions to Jeremiah.

The introduction of the Da'at Mikra to Jeremiah.  Da'at Mikra is also useful for preparing the simple meaning (pshat) of each chapter.

Anchor Bible on Jeremiah (especially the introduction).

Y. Kaufman's overview of Jeremiah in his ______ _(____ ____(___.

M. Segal's overview of Jeremiah in his ___( ____(.

See the bibliography for additional readings.

Teaching Aids:
It might be useful to map out the structure and historical organization of Jeremiah and to distribute it to the students in the first class on Jeremiah.

Part Five- Classes 48-59:

Lamentations

Our introductory class will begin with a general discussion of poetry.  Poetry is difficult to teach because of its high language, resulting in phrases and words that are difficult to translate.  It will therefore be necessary to read the chapters together in class and offer a loose translation, bearing in mind that poetry allows for multiple interpretations.  After we read a chapter together, we will explore its structure, major themes, and repeated words, and then we will relate the ideas to the overall presentation of the Hurban in the Bible.


We will begin by exploring the purpose of poetry.  Why are certain books written as poetry, why write poetry at all and why is Lamentations specifically written in poetic form?

Webster's: Poetry is writing that formulates a concentrated imaginative awareness of experience, in language chosen and arranged to create a specific emotional response through its sound, meaning and rhythm.  


Poetry tries to express the inexpressible.  The experience of retelling emotions (as opposed to events) is such that these emotions which are felt by the author, are essentially inexpressible in words.  Because the author cannot fully express his own emotions in words, he employs poetic techniques, designed to elicit an emotional response in his readers.  Poetry achieves this in several ways (we will offer examples from the book of Lamentations to illustrate the techniques):

1) Meter (the number of stressed syllables in the sentence): 

Generally, biblical poetry consists of a sentence which is divided into two parts by a conceptual break.  The two lines usually have equal meter (3+3).

_(____ _____ _(____      _____ _(__ (___ __

Karl Budde discerned that Lamentations, as a rule, employs a distinctive meter which he called "Kinah Meter."  Kinah Meter is characterized by an uneven division between the first and the second lines.  The first part of the line is always longer than the second part of the line (i.e. 3+2, 4+3, 4+2). [See, for example, 1:5,6.]  The effect, according to Budde, is a "peculiar limping rhythm in which the second member as it were dies away and expires."  The reader expects to hear another word and when it does not come its absence is felt.  Instead, the reader hears the strangling back of the last word by a person too choked up, or sobbing too hard to continue speaking.

2) Structure:  


a) Chapters 1, 2 and 4 are written in acrostic structure.  Chapter 3 is written in triple acrostics.  Chapter 5 contains 22 verses, which leads us to believe that it may once have been written for the purpose of using acrostics or at least it is meant to correspond to the other chapters.  At first glance the use of acrostics appears to limit the artistic expression of the author.  Its structure seems too formal, too binding to give the author freedom of expression.  Nonetheless, we know that this phenomenon occurs frequently in Jewish literature.  [_____, ______ ______, ______, (__ ___]  The reason for its frequent appearance is that acrostics are designed to convey the totality of the idea that is being expressed.  A good example is _____.  It would be impossible for a man to purport to enumerate all of his sins.  Instead the acrostic structure indicates that all of the sins in the alphabet are included within this list.  The use of acrostics in Lamentations endeavors to convey the totality of the anguish, the all-encompassing grief that cannot be expressed with mere words but must use poetic, artificial techniques in order to convey the nature of the loss.


b) Chiastic structures (abccba) are designed to communicate the cyclical feeling of grief resulting in the hopelessness of the author.

See Chapter 1:

1- ____    
 22- ____

2- (__ __ ____  21- (__ ____ __

3- ___ ______   20- __ __ __

4- _____  
 19-____

5- ____ ___  
 18- ____ ____

This structure deepens our sense of the endless pain felt by Jerusalem.  It also highlights the feeling that there is no way out of this terrible cycle of anguish.  The same things felt and thought and said at the beginning of the chapter are atated again at the end.  It is significant that this structure only appears in the first two chapters of the book.  After that, there appears to be a measure of hope that obviates a cyclical structure.

3) Different speakers: 

The fact that different voices are employed to convey the pain is important for revealing different perspectives of the events.  We must therefore explore when and why each one is used.  


We will now proceed with the historical introduction to Lamentations.  It is unnecessary to review the historical events that we have already explored.  Nonetheless, we should examine the general state of the Jewish people in the immediate aftermath of the Hurban, because it is these people who are represented in Lamentations.


The people are shattered physically, emotionally and psychologically.  They have suffered complete and total upheaval in their lives.  The world is a wreck of shattered perspectives on every plane:

1) Social and economic: families are torn apart; there are many dead and maimed; people just recently watched their loved ones die a slow death by starvation or plague; the survivors have been exiled as slaves or have voluntarily gone to Egypt; there are no leaders left, no more Davidic dynasty, no unifying infrastructure.

2) Physical: they watched their city and homes destroyed and their people slowly decline and perish.

3) Theological: their holy site has been desecrated and destroyed.  This is a particularly important point because it leaves the people with painful theological questions.  First of all, how could God destroy His Temple?  We must bear in mind that in the Ancient Near East a God's power is measured by the glory of His Temple, which also serves as His dwelling!  This is succinctly conveyed by Jeremiah 26, a powerful chapter in understanding how inconceivable it was to the people that the Temple would be destroyed.  As a result, the destruction of the Temple was a terrible psychological blow to the Jewish people.  Some may have questioned God's omnipotence, such as those who disobeyed Jeremiah and went to Egypt.  Others, however, recognized that all of the prophecies had been verified by this event and must have begun to ask other questions such as: did God abandon His people?  Additional theological quandaries include the consideration of ___ ____ __.  How could the idolatrous, evil Gentiles have been allowed to succeed and prosper while the Jews are punished by them?  Perhaps the most poignant question that the people must have asked themselves is: without the Davidic dynasty, without the meeting place between God and man, without the priests and the Levites, how can the Jews reconcile with God?  If there are no more sacrifices, is there no more divine clemency? 


However, Lamentations is NOT a calculated, deliberate attempt to answer or even address these questions.  Although these issues form the framework for Lamentations, Lamentations is actually a book of primal outrage, anguish and grief.  It is deep in meaning and rich in thought, but it does not address how the people perceive their pain logically.  Rather, it illustrates a grieving process, a natural reaction to a tragedy within a theological context.  


Next, it is important to note that Lamentations mentions no historical events, no names (not even its author!) and no dates.  The overall theme of the book is the fall of Jerusalem, and it even contains sevral references to it; but Lamentations is not actually about the Hurban.  It is about suffering, on both an individual and a collective level.  Because Lamentations is so vague about the specifics of the Hurban, it can be read as a book about the universal Jewish catastrophe that spans generations and affects all Jews throughout the ages, regardless of their societal status, their geographical context, or the identity of their gentile neighbors.  It is this fact that makes Lamentations such a powerful book.  It is this which enables us to read Lamentations on the fast of Tisha Be'av (when we commemorate the destruction) and relate to it as a book that can evoke powerful emotions from us.  Since Lamentations is not simply about the Hurban which occurred 2500 years ago, it has boundless contemporary relevance as a treatment of the suffering of a nation throughout its history.


Finally, it is essential that we observe Lamentations' subtle theological explanation for the cataclysmic events.  Throughout the book, the point is made that the people's sins are the cause of all of the horror.  And yet, there appears to be a more penetrating explanation underlying Lamentations's surface.  Remarkably, there are numerous linguistic parallels found between Lamentations and chapter 28 in Deuteronomy (see enclosed chart - appendix III).  Deuteronomy 28 delineates a covenant between man and God, based on mutual obligations.  The consequences of the Jewish nation breaching the contract are explicitly outlined in this chapter.  By drawing on the language used in Deuteronomy 28, Lamentations makes a very important point.  The destruction of Jerusalem and the Temple should not come as a surprise to the people.  It is a direct consequence of the people's violation of a contract which they entered into voluntarily and with full cognizance of the repercussions of breaking that contract.


I will now present some of the overriding themes of each chapter.  Due to limited time and space, this section will be a bit less explicit than the previous ones.  Despite the brevity, I hope to provide enough information and ideas to enable the teacher to teach Lamentations.

Chapter One:

The major theme of this chapter is the isolation and loneliness felt by Jerusalem.  There is no description of the destruction; instead we have an eerie feeling of desolation.  There are very few sounds in the chapter other than the quiet sobs of Jerusalem in the night.  Note the repeated words and phrases that demonstrate this.


It is also important to note the change of speaker in verse 11 (from third person to first person).  We receive two perspectives on the Hurban: the outside objective perspective which can judge and blame Jerusalem and the inside subjective perspective of Jerusalem herself, which can evoke pity and empathy.  The result is almost a conversation between God and His people, each of whom is fairly represented by the text.


Note Jerusalem's plea to God to look and see her pain )____ __(_(.  This plea will run throughout the book.  It seems designed to counteract the punishment of God hiding His face from the people described in Deuteronomy 31:17-18 and ostensibly implemented during the destruction.


We will discuss the call at the end of the chapter for vengeance on the enemies.  Because this call will be reiterated at the conclusion of almost every chapter, we must explore its significance.


Images in this chapter liken Jerusalem to a defiled woman.  It is essential that we understand the implications of this powerful image.  We will also explore the different metaphors used to depict the relationship between the people and Jerusalem in this chapter and in other places in the biblical text.  Specifically, we will examine when the city is described as a wife and when she is likened to a parent.


Finally, we will examine the chapter's chiastic structure noted in the introduction.

Chapter Two:

This chapter is divided into two parts.  The first half (1-10) is characterized by the dynamic, loud verbs used to convey the destruction of Jerusalem.  The focus of this section is the destruction of the Temple (note all of the synonyms for the Temple) and the leaders.  The overall message is the bewilderment of the remaining people left without leaders or a means to communicate with God after the destruction.


The second half of the chapter describes a stream of consciousness which appears to be an attempt to absorb the horrible aftermath of the destruction.  This section focuses on the plight of the children whose misery begins (11-12) and ends (20-22) this section.  


Note Jerusalem's inability to cry (11) or even to speak (she stops speaking in verse 13) after her initial encounter with the sight of the starving children.  She is paralyzed by horror.  


Verse 13 might provide us with an opportunity to explore the theme of the false prophets in Jeremiah (and other prophets) and their role in bringing the destruction.


We also can observe the descriptions of the two reactions of those outside of Jerusalem to her plight in verses 15-16.  This could engender a discussion on the various roles that the biblical text ascribes to the other nations in the destruction of Jerusalem.


We will review the chiastic structure of this chapter and the acrostic aberration in verses 16 and 17.  


Finally, we can explore the relationship between this chapter and chapter 1.  We should note the repeated themes, how they are presented differently here, which new themes appear in this chapter and which ideas from chapter 1 are missing in chapter 2.

Chapter Three:


This book is the center of the book of Lamentations.  It stands alone in the larger chiastic structure inasmuch as it does not have a corresponding chapter:

Chapter one= chapter five.

Chapter two= chapter four.

Chapter three stands alone.

This draws the reader's attention to this chapter and compels us to examine its importance and its uniqueness.


We must first observe the technical and thematic details that distinguish this chapter from the rest of Lamentations.  The triple acrostics are immediately noticeable in this regard.  In addition, this chapter does not mention Jerusalem, the Temple, leaders, exile or starvation.  Instead, this chapter focuses on the unspecified suffering of an individual with scarcely an allusion to any sort of national tragedy.  Many essential theological ideas missing in the rest of the book appear in this chapter: repentance, prayer, God's mercy and a reflection on His ways, and a religious response to crisis.


This chapter has a linear, instead of a cyclical, structure.  It recounts the remarkable story of an individual who undergoes different stages in his experience of suffering.  As the chapter progresses and he moves through his personal tragedy, we observe, from his perspective, a radical transformation in the way in which he perceives himself, his enemy, his community, his God, and the world at large.   Because this chapter is not explicitly connected to the destruction of Jerusalem, it is universal in nature.  We might entitle the chapter, "How Religious Man Contends with Suffering."


I will now divide the chapter into the relevant stages in the man's crisis and will briefly outline the highlights of each section:

1) 1-11: The ___ describes his tragedy.  The dominant images include darkness, the feeling of encirclement and the portrayal of the enemy as a vicious animal, preying on his innocent and arbitrary victim.  There is no way out, nowhere to turn.  He is alienated from God, his enemy, and self-absorbed in his victimhood.

2) 12-18: As the ___ descends deeper into his depression, he realizes that he was deliberately singled out as God's victim.  This furthers his certainty that there is no refuge and he despairs of ever regaining his former security.  He describes his alienation, not just from God, but from his people as well.  This section culminates with the name of God (glaringly absent from the first 17 verses).  Invoking God's name appears to remind him of his previous faith in God.  This leads him to embark upon a stream of consciousness in which he gains a new perspective on his tragedy and God's role in it.

3) 19-39: The center of this chapter is also the center of the book of Lamentations.  It involves a grappling with the preeminent questions of God's ways, man's ability to apprehend God, and the benefits of suffering within a religious context.  This section of Lamentations is too brief to allow us to fully comprehend the ideas presented here.  However, it is important to convey the radical transformation of the individual subsequent to his introspection and deep contemplation.

4) 40-47:  Simultaneous to his reconciliation with God, the man regains his community.  That is because the community is defined by its relationship with God.  The voice of the community is used to temper the words spoken by the sufferer.  The community has different rights and privileges than the sinful individual.

5) 48-51:  The individual re-emerges in a completely different form.  No longer is he a self-absorbed victim, but rather an advocate of his people.  He employs his own personal crisis for a constructive end.  He has transformed himself from a Man of fate into a Man of Destiny.

6) 52-66- We return to his account of his personal crisis.  However, everything has changed.  No longer is he alienated from his people and from his God; instead, they are on his side, helping him through his difficult times.  The negative focus is on the real enemy!


This is a striking chapter in the book.  It illustrates the astonishing development of a suffering individual, who grows religiously as a result of his crisis.


Note that the chapter begins with the word (__ and ends with the name of God.  The selfish victim whom we meet in the beginning of the chapter has found God.


It is particularly striking that God does not respond throughout the man's attempt to come to terms with his crisis.  One of the main challenges of Judaism after the destruction of the Temple is, in fact, the reformation and maintenance of the covenantal relationship with God in the absence of a divine response.
Chapter Four: 


This chapter is shorter than the previous three chapters.  It is told in a factual, clear, almost detached manner.  


We will divide this chapter into two parts.  The first part (1-10) focuses on the results of the horrible destruction.  The children are highlighted in this section, which begins and ends by illustrating their suffering and isolation.  In this section we will examine the technique of comparing the past to the present, found throughout this book.  We will also explore the meaning of the familiar usage of Sodom and Gomorrah in the biblical text and its place here.


The second half of the chapter (11-20) describes the actual destruction of the city and its leaders.  The sins of the priests (charged with maintaining purity) and the prophets (those who see) result, appropriately, in blind and contaminated men.  We will discuss the differing theories regarding the identity of the person described in verse 20 and their implications.


Chapter four is most similar to chapter two in terms of its themes, structure and language.  Note the renewed focus on the starving, pathetic children, the cannibalism of the mothers, the culpability of the leaders and the false prophets, the disbelief at the destruction of Jerusalem (see Jeremiah 7 and 26 and Psalms 48), and the description of the destruction and its aftermath.  Observe also the different mode of presentation.  Like chapter two, this chapter does not focus on the sins of the people.  Despite the similarities, there is no chiastic structure in this chapter.  Perhaps the book is emerging from its cyclical portrayal of inescapable horror (see also verse 22 and compare to verse 16).  

Chapter Five:

The last chapter of the book differs from the rest in both its tone and structure.  There is no acrostic structure, the Kinah meter has basically been replaced by standard biblical meter, the narrator speaks in first person plural (found only within the specific context of part 4 in chapter 3), God is addressed directly (in second person) in the very first verse, the chapter does not begin with the word "Lamentations," and it is the shortest chapter in the book.  The chapter does not feel exactly like a lament: there are no anguished heartfelt cries, the destruction is a matter of fact and there appears to be a measure of hope at the end.


The community turns to God with a direct request simply to look at them again, to resume the shattered relationship.  The community then describes wearily the extent of the destruction: everything has been taken, all the basic necessities of life.


Like chapter one, this chapter gropes its way to a realization of the people's culpability for the events (verses 7 and 16).  Conviction of sin is not easy to attain.  Also similar to chapter one is the quiet that reigns in this chapter.  It is full of emptiness and loneliness.


Interestingly, chapters one and five focus on the sin of the people, while chapters two and four highlight the responsibility of the leaders.  This corresponds to the division that we noted between Jeremiah prophecies to the people (chapters 1-20), and his prophecies to the leaders (chapters 21-36).


The last five verses are actually an epilogue, a summary of events.  Despite the note of optimism in verse 21, Lamentations cannot end on a positive note.  It would be too incongruous.  And so, Lamentations breathes its final sigh of despair in verse 22.

Lamentations: An overview:

We have already noted the chiastic structure of the book of Lamentations.  This serves to highlight chapter three and create a cyclical feeling that illustrates the feelings of despair experienced by the survivors of the destruction.


Lamentations is not an attempt to reconcile with or comprehend the events rationally or theologically.  Rather, Lamentations illustrates a grieving process, a natural reaction to a tragedy within a theological context.  Elisabeth Kubler- Ross isolates five stages of grief:

1) denial, characterized by isolation;

2) anger;

3) bargaining;

4) depression;

5) acceptance.

I do not think that Lamentations is a textbook whose purpose is to create guidelines for experiencing tragedy.  However, I think that Kubler-Ross' study, which generally reflects the progression that we find in Lamentations, substantiates our theory that Lamentations depicts the response of the people to their national tragedy, giving it theological legitimacy and context.

Readings:
Da'at Mikra.

Olam HaTanach.

Teaching Aids:
See enclosed worksheets (appendix IV).

Part Six- Classes 60-62:

We will spend two classes examining Jeremiah's prophecies to the nations and compare them to Isaiah's, Ezekiel's and Amos' prophecies to the nations.  We will also discuss his messages of hope and return and its place in the book of Jeremiah and in our course.  We will briefly touch upon the similarity to other prophets' messages of comfort, particularly Isaiah's.


Finally, we would be remiss if we did not devote some class time to the person of Jeremiah, traditionally credited with being the author of Kings, Jeremiah and Lamentations.  He does not present himself simply as a conduit for God's word, but rather as a human being, a man who suffers for his people and also at the hands of his people.  He clearly feels the people's tragedy and yet the human dimension of Jeremiah's character is preserved for us in his plea to God not to continue to employ him as His prophet (Jeremiah 20) and his feeling of utter helplessness before the divine word.  We meet a lively and authentic man, fearful and yet heroic, living among his people and yet frighteningly, completely, alone.  He battles all of the elements of society during his career: kings, priests, officers and common folk, enjoying only transient respites of support.  Jeremiah can be classified as the most wretched of prophets and yet, his nobility of character and his humanity linger in our minds and hearts long after we have put down his marvelous book of prophecies, rendering him also, at least in retrospect, the most beloved of prophets.


In this context, it would be instructive to examine some of Jeremiah's personal comments scattered throughout the book: 8:23-9:8, 10:23-25, 11:18-23, 12:1-6, 15:10-21, 16:19, 20:7-18.

Chapter 3: Understanding the DifficultiesPRIVATE 


This curriculum has targeted a very specific group.  In the introduction to this paper, I noted the reasons for my interest in teaching this particular group: their uniqueness and advantages.  Nevertheless, it is evident that a group such as this one would also have certain challenges and obstacles in common and it is these which I would now like to address.  Before I begin this section, I think that it is important to note that some of the assumptions that I make in this section are admittedly subjective.  They emerge from my  perception of my personal experience teaching in these yeshivot.  I do not expect everyone who reads this paper to agree with my premises or conclusions.


First and foremost, until now these students have been educated outside of Israel.  That means that even the minority of students who have learned in an institution which stresses knowledge of Hebrew language and implemented an Ivrit b'Ivrit (Hebrew as the language of instruction) policy, do not have the requisite knowledge of Hebrew required to study the Bible well.  I think that all teachers would agree that students of Bible must read the text in its original language in order to attain a deep understanding of the content and meaning.  This is perhaps especially true with respect to the poetic books, where the subtleties of the language are so consequential for comprehending the underlying message.


The solution to this dilemma is not simple.  Most of these students attend the yeshiva for only one year, an insufficient amount of time to become comfortable with the language.  However, most of them do command a basic working knowledge of Hebrew and this should assist us in our endeavor.  The first thing that we have to convey to them is that shortcuts are completely ineffective here.  Learning a language is a painstaking, tedious process that will not transpire if they turn to the English translation at the first opportunity.  This having been said, the second step is to provide the students with vocabulary lists that will help them prepare the sources that have been assigned to them.  This will force them to read the words inside, using the vocabulary lists when they come across a difficult word.  Aside from this, I think that this curriculum is actually designed to enable their biblical Hebrew language skills to improve rapidly.  That is because the more they read the text, the more familiar they will become with the language and phraseology of the biblical text.  Because this course contains so much textual reading, it should not take more than a few months before they begin to make great strides in their textual proficiency.


A second widespread problem is the manner in which many American-educated students approach the biblical text.  The students with a stronger background have been trained to read the text, learn the classic commentators and commit their ideas and interpretations to memory.  This leads to several predicaments.  Firstly, they have tremendous difficulty separating the events that occur in the text from the midrashic accounts cited by the biblical interpreters.  This, of course, can be solved simply by augmenting their knowledge and encouraging them to read the biblical text continuously.  More importantly, however, my experience indicates that this method has impeded the students' creativity and, as a result their curiosity.  The students who have been taught the Bible exclusively in this manner often cannot think beyond the manner in which Rashi interprets this verse, or the Ramban's question on this subject.  They have never been told to ask their own questions and are not even convinced that it is legitimate or productive to do so!  In addition, many of them cannot ask their own questions, because they think only in the specific categories provided for them by the medieval exegetes; this generally encompasses only questions confined to the verse itself.  I have no doubt that this hampers their curiosity because they feel alienated from the text, which they are unable to interpret in their own way.


I consider this the most difficult obstacle facing a teacher in these yeshivot.  The students arrive after many years of having been students and many of them have a very difficult time reaching beyond the confines of their previous education.  The solution to this problem is also not simple.  There are many and various ways of attempting to elicit their creative powers.  We must give them projects that encourage them to think about the text on their own, from their own individual perspective.  One project that has proved to be very successful in my classroom has been to assign the students the writing of a worksheet on a chapter in the Bible, designed to elicit thought and methodological proficiency from other students.  I have found that this exercise, which compels the student to think about the subject from a different perspective, helps her to realize that there is a different perspective.  It also forces her to design questions that cause someone else to think, something that she can only do if she has thought about the subject profoundly and comprehensively.


In order to stimulate creativity, it is also crucial for a teacher to avoid continuous lectures.  Instead, the teacher should ask questions in class that direct the students to arrive at innovative answers.  Questions that begin with the words "What do you think..." are especially effective in this regard.  This also conveys to the student that what they think is significant within the context of a class on Bible.  I believe that this is one of the most important things that can happen in the classroom.  Simply giving the students time and opportunity to express their insights can facilitate their ability to relate to the biblical text in a personal way and to incorporate the biblical text into the context of their own lives.


I think the previous suggestions may also resolve another problem endemicto these yeshivot.  Many of the students have spent four years of high school hearing about the importance of their "year in Israel" from teachers, friends, siblings and parents.  They often arrive with expectations which, while they may be completely unrealistic, certainly will have an impact on what they consider to be the "success" of their experience.  They anticipate an inspiring year replete with classes that direct their path in life and are meaningful to them as individuals.  While I personally feel that their assumptions and goals are misdirected, it is certainly undesirable that they leave the schools with feelings of failure or disappointment.  It is also evident that for many of these students this year will determine the extent to which they will continue pursuing their Judaic studies and even perhaps the extent to which they will feel that Judaism is a meaningful part of their lives.  Therefore, I believe that any curriculum designed especially for this year must take into account these expectations and attempt to provide classes that students can relate to and incorporate into their own lives.  I will develop this idea further in the next chapter and explain why I think that this curriculum is best suited to meet the religious needs of these students.


Finally, I must stress the importance of facilitating the acquisition of skills and proficiency with texts during this year.  As I mentioned, I am convinced that this year plays an important role in determining whether and how much the student will continue to pursue her Jewish studies.  This matter also hinges on the students' perception of their ability to advance in the subject matter.  They will only continue their studies if they feel capable of it.  Mastery over the material is not the goal; it is however, imperative that the students attain confidence in approaching the texts.


Teaching textual competence is not a terribly difficult task.  It requires perseverance and the time-honored instruction, "Practice, practice, practice."  This curriculum is built so that every meeting consists of both preparation and a class.  During this preparation, the students should be provided with worksheets and texts that they can prepare with a suitable study partner.  The worksheets should include questions that require the students to encounter numerous and varied texts, employ various reference works and think about the material.  Ultimately, students should leave, not necessarily knowing everything, but, at the very least, knowing how to go about finding and understanding the information that they are seeking.

Chapter Four: The Aims of this CurriculumPRIVATE 


This project has undertaken to present a biblical topic within a broader biblical perspective.  We chose to explore the end of the monarchical period, which culminated in the destruction of Jerusalem and the Temple and the exile of the remaining Jews.  We began by determining which books are appropriate for our topic and exploring how each book reveals a distinctive biblical perspective on this time period.  I believe that numerous topics can be taught in this manner and that this is a highly effective way of teaching the Bible to the constituency that this curriculum is geared towards.


Necessarily, I must mention the biblical education that these students have received in their elementary and high schools.  The majority of our students have been taught the Bible in an excessively compartmentalized fashion.  They are instructed to read a verse and then to examine the traditional exegetes of that verse.  Oftentimes, by the time they arrive at the succeeding verse, they have forgotten the content of the first verse and remember only the various ideas and interpretations offered by the commentators.  


Although this method has advantages for different ages in different contexts, it has several disadvantages as well.  First of all, we already noted that it does not lend itself to an overall ability to retain the flow of the biblical text.  Because the student can not recall the storyline or the context, she can not remember where she learned whatever information she has retained and therefore she cannot refer to that information in the future.  This could certainly frustrate any later attempts to return to the Bible and deepen her understanding of the material that she has learned.  In addition, I believe that this method discourages the student from arriving at or offering her own interpretation of the text.  This is both because the student is constantly focused on what others have to say about the text and also because she does not have a perspective broad enough to understand the implications of each verse.  The result of this could be the alienation of the student from the material and the prevention of her continued pursuit of biblical studies.  Finally, my experience has shown that often the students consider this method tedious and unexciting. Possibly, this is because of the reasons which we have already mentioned.  In any case, it is our goal as pedagogues to respond to the needs of our students and offer them material and ideas which excite their intelligence and passions.


I am certainly not advocating eliminating the study of the traditional interpreters.  Rather, I believe that at this stage in the education of these students, it is imperative that we supplement their knowledge with a more comprehensive and broader understanding of the biblical text.  


I have arrived at the conclusion that painting the biblical portrait in broad, comprehensive strokes, as I have undertaken in this curriculum, best meets the needs of my students for several reasons.  First of all, they find it interesting.  They appreciate seeing the whole picture and as a result they are excited and motivated to learn more and understand it better.  Secondly, they remember this material better.  Part of the reason for that is their excitement.  However, I am convinced that a comprehensive picture is simply easier to retain than segments of ideas.  


One of the greatest challenges of the educational system is attempting to narrow the gap between the information possessed by the teachers and the students.  When an incompetent teacher controls the extent of the information released in the classroom, this could result in stifling the questions and creativity of the students.  This curriculum gives the students comprehensive knowledge no matter who teaches it, providing them with the ability to understand the whole picture, ask the right questions and become personally involved with the ideas.


Because the students are given the opportunity to see different perspectives on the same topic from within the biblical text, this curriculum should also be a stepping stone to understanding the different genres of literature in the Bible, their different purposes and perspectives.  This, along with the enthusiasm that this method fosters, will encourage and enable the students to further their biblical studies.  Additionally, because we have learned all of the books comprehensively, and in the order in which they have been written, the students will be better equipped to remember where a given idea is discussed or a piece of information is given, in order to refer to it in the future.  This also stimulates students to return to the text and continue their studies.


Finally, I believe that these young women, raised in the hopelessly irreconcilable cultures of religion and hedonistic decadence, need to find the Bible personally meaningful to their lives in order for it to have any impact at all.
  A broader, more extensive examination of a crucial period in Jewish history allows the students to draw consequential implications for their own period in history.  This enables them to feel connected to the people and events of long ago and relate to it in a personal and meaningful manner.


I think that the above-mentioned considerations make a compelling argument for the introduction of this type of curriculum.  It appears to meet many of the predominant needs of our student body and to offer effective and practical ways for combatting the students' educational deficiencies and confront their difficulties
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Historical Background:
Please read through the following sources:

1) _____ _, _____ __-__, ______ __:__-_.


a) Who was ____?  See _____ _, ___ _(.  Why didn't the 
destruction take place during ____'s reign?  See ____ _____ _, 
___ __ .


b) What is the significance of _____ _, __:_?  See _____ _, 
__:__-__,
_____ __:(-_ and (___ _:_


c) What is the consequence of ______'s revolt against the king 
of ___?  Why?  See ____ _____ _, __:_(-__ and _____, ___ __.


d) Why do we commemorate _____'s murder with a national fast?  
See also _____, _____ _-_(.

2) See _____ _-__ .

How would you characterize the spiritual state of the people prior to the destruction?  Was there a significant change following the destruction?  

Technical Introduction:
1) What is poetry?  What is its purpose?  When is it used?  What types of techniques are used in poetry to convey information?  Which books in the __"_ can be called poetry?

What is the meter of biblical poetry?  Bring examples.  Is the meter of Eichah the same as that of other biblical poetic sections?

2) Why do you suppose that the chapters of Eichah are written in acrostics?  

See (___ ___ (:__ and (_____( _(_ _ )"_____"-"_(-_".

Where else do we have this phenomenon?  What seems to be the purpose of acrostics in Jewish literature?

1) Read through the first chapter.  Divide the chapter into sub-sections based on the speaker.  Why does the speaker change in the middle?  What effect is created by this change?

What is the tone of this chapter?  What are the overriding themes?  Which words\phrases are repeated?  What would you entitle this 

chapter?

2) What is glaringly absent from this chapter?

3) Find the other places in the megillah where the word "(___" is used.  What are the implications of this word?  See (___ ___ (:( )"___ _____"-"(__ __"( .  See also _____ __:_ and _____ _:_.

See also (___ ___ (:( )"(___ ____"-"_(__ (___ ____"(.  What does this ____ add to our perception of the tragedy?

4) Note the linguistic parallels between verse 3 and _____ __:__.  What is the significance of this parallel?  See also the chart on the next page.  

5) In this chapter, which metaphors are used to depict the relationship between the people and the city that they have departed?  [See, for example, 1:1 and 1:18.]   What are the implications of these different metaphoric relationships?   

Which images are used to depict the sinful people? [See especially verses 8-9.]  What are the connotations of this imagery?  Why are they used in this context?

6) What is a chiastic structure?  Can you discern a chiastic structure in this chapter?  What is its purpose here?

1) Read through the second chapter.  Divide the chapter into sub-sections based on the subject matter.

What is the tone of this chapter?  How does the tone change suddenly in the middle of the chapter?  Why?

How does this chapter differ in tone from chapter one?  How is it similar?  

What are the overriding themes of this chapter?  Which words\phrases are repeated?  What would you entitle this chapter?

2) Is there a structure to chapter two?  [Use similar methods used in determining the structure of chapter one.]

What is unusual about the alphabetic arrangement of this chapter?  Does this phenomenon occur anywhere else in Tanach where acrostics are used?

3) How many different words refer to the ___ _____ in this chapter? Using the Concordance, find proof that these phrases actually do refer to the ___ _____.  What is the role of synonyms in this Megillah?

4) What does the narrator focus on in the immediate aftermath of the destruction?  Why?

5) See 2:14 and 4:13.  What role did the false prophets play in the downfall of the people according to the prophets?  

See Ezekiel 13:1-16, Jeremiah 23:16-32.  

What is the power of the false prophets?  How can the people discern a false or a true prophet?  

See I Kings 22 and Jeremiah 28.  See also ___"_, ____ ____, _____ _____ _____ ___ _.

6) See 2:15 and 16.  What is the difference between the reaction of the passerby in verse 15 and the reaction of the enemies in verse 16?   What is the role of the gentiles in the Megillah?  What is similar among the conclusions of each chapter in the Megillah?

7) Verse 17: When did God order this destruction?

8) Why does the narrator implore "Jerusalem" to weep and cry out to God in verses 18-19?  Does Jerusalem comply with the narrator's plea?

1) Read through chapter three.  How is this chapter technically from the other two chapters?  How is the chapter different in content?  Divide the chapter into sub-sections based on the subject matter and the change in speaker.  What is striking about the change of speaker in this chapter?  What would you entitle this chapter?

2) Who is the "___" in the first verse?  See Rashi, and Ibn Ezra's second answer.  

See verses 14, 30, 53, 55.  Compare them to ______ _:_,_  __:__, __:_.

How does this comparison substantiate Rashi's opinion?   What is the problem with Rashi's approach?

Of whom does the ___ remind you?  What is the role of this ___ in the Megillah?

3) What is the dominant image of the first part of the chapter?  How is God portrayed in the first part of the chapter?  What is glaringly absent from the first section of this chapter?

4) What causes the sudden turnabout in verse 21?

5) Which words are repeated in this chapter?  How does the repetition of these words illustrate the development of the ___?

6) What is the relationship of the ___ with his people throughout this chapter?  How does this relationship reflect the relationship of the ___ with God?

7) Why does the individual transform into a community in verses 40-47?  What is the secret of communal prayer?  

8) Read verses 8 and 44 carefully.  What are the similarities and differences between these two verses?  How do they demonstrate the remarkable transformation that the ___ has undergone?

9) Compare verses 48-49 to 2:18-19.  What has happened?  How?

10) What are the different tenses that appear in the last section of this chapter?  How can we understand this phenomenon?  

11) What is a _____ ______?  See _____( ____ __.  Read verse 20.  Can you reconstruct the original reading of this verse?

1) Read through chapter four.  What is different technically in this chapter?  What is its tone and content?  Divide the chapter into sub-sections based on the subject matter. 

To which chapter is this one most similar?  What common themes can you discern between this chapter and the previous ones?  What is different about their presentation in this chapter?

2) How many times does the chapter compare the present state of Jerusalem and its inhabitants to its former glory?  What is the purpose of this manner of expressing grief?

How do Hazal utilize this powerful idea?  See (___ ___ (:_ )"______"..."_____"(, _:_ )"___"..."_____"(.

3) Read verse 6.  Use the Concordance to find where else the __"_ refers to the inhabitants of Sodom and Gomorrah as the paradigmatic sinners.  See also Judges 19.  What is the intention of the different prophets and the author of the book of Judges when they compare the people to the inhabitants of these two cities?  

What is the point that verse 6 is trying to make?  [See also verse 9.]  Is this an accurate conclusion?

4) Read verse 12.  Why did the world think that Jerusalem was impenetrable??  See II Kings 18-19, Psalms 48:1-9.

5) What is the people's punishment for their sins according to verse 16?  What is particularly frightening about this punishment?  See _____ _(:__-__.  How is this theme found underlying the entire Megillah?  See 1:9,11,20, 2:20, 3:36,59,60,63, 5:1.  See also 3:2,6.  What are we ultimately searching for in our relationship with God?  See Exodus 33:11.  How does this verse explain this repetitive theme in the Megillah?

6) One of the major themes among the prophets is the people's reliance on their political allies instead of returning to God.  See, for example, ______ __:_-__ ______ _:(-_,.  Read verse 17.  At what point do the people realize their mistake and attempt to reconcile with God?  See ______ __-__.

7) Verse 20 may be the only verse in the Megillah to portray a historical person.  What are the different opinions as to the identity of the "____ _'"? 

a) Targum on verse 20.

Rashi on verse 20 (see also ____ _____ _ __:__, _____ _ __:__-_,.)

b) _____ ______ _(__ ___( on verse 20. (see also _____ _ __:__-__:_.)

c) Rashbam on verse 20. 

What are the implications of each of these answers?  How does each answer change our understanding of the text?  Which answer do you think makes the most sense in context?

1) Read through chapter five.  What is technically different about this chapter (structure, meter, person)?  Is there anything unique  about the content?  How would you divide this chapter?

When do you think this chapter is written in relation to the destruction?  When do you think the first four chapters were written in relation to the destruction?

2) Read verses 7 and 16b.  How does the perspective change through the course of this chapter?  Why?  

3) What actually is it that ultimately makes the people miserable?  See verses 17-18.  Why?  

What is the significance of these foxes?  See also ___ ______ _:__.

4) Are verses 19-20 a statement of comfort or a plea to God?  See Rashi on verse 20.

5) How does the Megillah actually end?  Which other books end with inauspicious words?  What is the ____ regarding reading these verses in synagogue?  What is particularly appropriate about that ____ in the context of this Megillah?
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King of Israel:
King of Judah:
Civil War or Unity
War with Neighbors or Treaty
Overthrow of Israelite dynasty
The borders of Israel
Weak or Strong
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Shalum ben Jabesh







Menahem ben Gadi







Pekahiah







Pekah ben Remaliah
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Hosea ben Elah
Hezekiah







Menasseh







Amon







Josiah







Jehoahaz







Jehoyakim ben Josiah







Jehoyahin







Zedekiah







THE DIVIDED KINGDOM
Israel:
Jeroboam (I) (Ephraim) (22)

Nadab ben Jeroboam (2)

Baasha (Issachar) (24)

Elah ben Baasha (2)

Zimri (7 days)

Omri (12)

Ahab ben Omri (22)

Ahaziah ben Ahab (2)

Jehoram ben Ahab (12)

Jehu ben Nimshi (28)

Jehoahaz ben Jehu (17)

Joash ben Jehoahaz (16)

Jeroboam (II) ben Joash (41)

Zechariah (6 months)

Shalum ben Jabesh (1 month)

Menahem ben Gadi (10)

Pekahiah ben Menahem (2)

Pekah ben Remaliah (20)

Hosea ben Elah (9)


Judah:
Rehoboam (17)

Abijah (3)

Asa (41)

Jehoshaphat (25)

Jehoram (8)

Ahaziah (1)

Athalia (6)

Joash (40)

Amaziah (29)

Uziah (Azariah) (52)

Jotham (16)

Ahaz (16)

Hezekiah (29)

Menasseh (55)

Amon (2) 

Josiah (31)

Jehoahaz (3 months)

Jehoyakim ben Josiah (11)

Jehoyahin (3 months)

Zedekiah (11)
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Course DescriptionPRIVATE 

This course will cover approximately 65 classes in one year.  In women's yeshivot in Israel, this usually means 3 classes each week.  Each class requires a two hour period, half of which will be devoted to the students' independent study.  The teacher will prepare question sheets to guide the students in their independent study.  This course will include three field trips designed to animate the events that they have been studying.

The goal of the curriculum is to impart to the students a thorough and comprehensive understanding of the biblical presentation of the Hurban.  In addition, the course aims to give the students methodological skills which will enable them to continue to pursue study of the Bible in a sophisticated and comprehensive manner.


SYLLABUS
Classes 1-15: An overview of the book of Kings prior to the events 

immediately leading to the Hurban.



Readings: I Kings 1-II Kings 20, II Chronicles 17-21, 



24, 26, 29-32.

Field Trip: Exploring Jerusalem during the First Temple Period - Observation point from the Valley of Ben Hinom, sites in the city of David, the model in Yad Ben Zvi.

Class 16: Manasseh's reign and God's decree of destruction.



Readings: II Kings 21, II Chronicles 33, Jeremiah 15:1-9.

Classes 17-18: Josiah's reforms, current international 

events, Josiah's catastrophic end: a lost 

opportunity.



Readings: II Kings 22-23, II Chronicles 34-35.

Classes 19-20: Jehoakim, Babylonia's rise, Jehoahin's exile, 

Zedekiah and the end of the Davidic dynasty.



Readings:  II Kings 24-25, II Chronicles 36.

Field Trip: Jehoakim's excavated palace in Ramat Rahel and Jeremiah 22:13-19.

Class 21: Zephaniah and the beginning of Josiah's rule.



Readings: Zephaniah 1-3, skim Nahum 1-3.

Classes 22-24: A historical introduction to Jeremiah within the 

context of the book of Kings, an overview of Jeremiah.



Readings: Jeremiah 1 and 36.

Classes 25-45: Jeremiah and his prophetic message within its 

historical context.



Readings: Jeremiah 1-36, 45.

Classes 46-47: The continuation of the book of Kings in Jeremiah.



Readings: Jeremiah 37-44.

Class 48: An introduction to poetry, biblical poetry and the book 

of Lamentations.

Classes 49-50: The Loneliness and Suffering of Jerusalem.



Readings: Lamentations 1.

Classes 51-52: Destruction and post-destruction assessment.



Readings: Lamentations 2.

Classes 53-55: Religious Man struggles with his suffering.



Readings: Lamentations 3.

Classes 56-57: The horrors of the Hurban.



Readings: Lamentations 4.

Class 58: The road to recovery.



Readings: Lamentations 5.

Class 59: An overview of Lamentations: is there a logical sequence 

of events in Lamentations?.



Readings: "On Death and Dying," by Elisabeth Kubler-Ross, 

Skim chapter 2 and Table of Contents.

Field Trip: The destruction of Jerusalem - the walls of Jerusalem from the First Temple, entrance into Zedekiah's cave, sites from the First Temple including Burnt House and Beit HaBulot.

Classes 60-61: Jeremiah's prophecies against the other nations and 

his message of return.



Readings: Skim Jeremiah 46-49.  Read Jeremiah 50-52.  



Review Jeremiah 29-33.

Class 62: Jeremiah the person, and Jeremiah, the author of Kings, 

Jeremiah and Lamentations.



Readings:  Review some of the events of Jeremiah's life 

in chapters 20, 26, 37, 38.  Note also Jeremiah's 

personal comments scattered throughout the book (8:23-

9:8, 10:23-25, 11:18-23, 12:1-6, 15:10-21, 16:19, 20:7-

18.)




    � I realize, of course, that many factors have spurred the tremendous growth of Modern Orthodox women's Jewish education.  Nonetheless, I believe that the year in Israel has played a central role in this development.  Women have begun to reconsider their educational aspirations, the Jewish community has begun to view women in a new light, and as a result, the quality of their education both prior to and following their year in Israel is improving.  In addition, the proliferation of these schools and the competition between them (for better or for worse) has certainly forced the schools to strive to develop a serious and rigorous curriculum in order to attract the "best" young women.  The same holds true for the girls' high schools which prepare the young women for their year abroad.


    � A good example can be found in the accounts of the simultaneous reigns of Ahab and Jehoshaphat.  Ahab receives an inordinate amount of attention in the book of Kings; over six chapters are devoted to his reign.  Although Ahab evidently is successful both militarily and economically, very little time is spent exploring his success in these areas.  Two chapters recount his military successes, both of which are narrated in a blatantly theological context.  Only a few verses describe his immense building projects.  Instead the text focuses on Elijah's attempt to spur Ahab to repentance and the evil influence of Jezebel upon her unwitting husband.  The imbalance of the text's coverage of Ahab's reign should clue us in as to the book's non-historical agenda.  Notably, Jehoshaphat does not receive nearly equal treatment in the text.  Until chapter 22, he is mentioned only in relation to his Israelite counterpart, while chapter 22 presents a cursory abstract meant to summarize his 25 year career as king of Judah.  We could conclude that Jehoshaphat simply did not achieve much in his lifetime, but we know that this is untrue based on other accounts of his life, particularly the account in the book of Chronicles.  


    � Gemara Baba Batra 15a.


    � Herodotus. The Histories (Penguin Books, 1972) 185-186.


    � There are always scholars who attempt to date the biblical books to a much later period than the one supplied by the book itself.  Because we are concerned in our curriculum with the biblical portrayal of the Hurban, it is important for us to know only that the biblical author wanted us to think that the prophecies in this book were spoken during the time of Josiah.  All other theories are immaterial for the purposes of this curriculum.


    � D. Christensen, "Zephaniah 2:4-15: A Theological Basis for Josiah's Program of Political Expansion." CBQ, 46 (1984), 669-682.


    � Abravanel went so far as to claim that the reason for the disarray in the book of Jeremiah lies "in the fact that Jeremiah was young in years when he began to prophesy, and therefore he was not yet complete in the art of language and its organization."  This is indeed an astonishing assertion!


    � _. ___, "______ __ ___ ______ _______ __ ____ ___(__ (______." ______ ____ ______, _._. ____(, ____ )____ __(_: _______(. 


    � _. ____ "____ ______ _____ ___(__." ______. )__ (___:  .370_______ ______ ____(_(  





    � It is evident, however, from the book of Jeremiah itself, that Jeremiah's prophecies continue even after the destruction of 586 BCE.


    � Possibly, one could expect Jeremiah's prophecies during this period to contain encouragement and positive reinforcement.  That may indeed be the case.  Nonetheless, Jeremiah's prophecies which were committed to writing pertain to the destruction.  Therefore, if these supportive prophecies did exist, they would probably not appear in the book of Jeremiah.


    � I am certainly not discounting the possibility that this is a difference between the way that females learn best as opposed to their male counterparts.  For a further discussion of this issue, see Mali Brofsky's project on this topic.





Concluding Remarks�PRIVATE ��





	Too frequently, a teacher enters the classroom woefully unprepared.  Even those who do familiarize themselves with a thorough examination of the subject, often have not considered the best manner in which to organize and convey the material or the aims and objectives of the course.  I would have included myself in the latter category before completing this project.  With the help of my mentor, Beverly Gribetz, and the encouragement of Atid, I ventured to write a detailed curriculum.  I endeavored to determine the best way to arrange the vast material that I wanted to include in the course and the manner of teaching which would best suit the needs of my students.  The project forced me to reconsider my students' needs and their educational deficiencies and strengths.  It compelled me to elucidate my teaching methodology and my goals.  All of these have provided valuable enrichment to my teaching.





	In addition to the above, this project gave me an opportunity to flesh out some of the ideas that I had reflected upon regarding the Hurban in the Bible.  I have taught the books of Kings and Lamentations in the past, but I have never formally taught Zephaniah or Jeremiah.  This project actually gave me the opportunity to formally prepare a course which included two books that I have not previously taught.  That in itself has been a worthwhile endeavor.





	There are several ways in which this project is still incomplete.  Firstly, due to my time and space limitations, I was unable to expand on every topic sufficiently in writing.  I aspired to include worksheets for the students' independent study on as all of the books.  I was able to complete the worksheets only for the book of Lamentations, which, as I have said, I have taught previously.  The completion of the worksheets is would certainly help to consummate this project. I had also intended to devote some time to the field trips that are part of this course.  They are particularly important because this is probably the first time that these students have experienced field trips as part of a course on the Bible.  It is important to consider how to best convey the significance of these trips to the students.  Finally, I feel that there is definitely room to expand on the information provided in this curriculum.  The book of Lamentations warrants a special mention in this respect.  Its difficult language and ideas require more class time and a more detailed curriculum for the teacher who also may be limited in his or her understanding of this book.





	This leads me to my next point.  A good curriculum may be judged on its implementability.  Only if teachers other than myself can pick up this curriculum and use it as a guide for teaching the Hurban in the Bible, can we call it a successful curriculum.  This obviously cannot be determined until it has been tested by various teachers in different schools over several years.  Nonetheless, the project is not complete without having answered that question, and so, I leave an unfinished project until the results begin to be tested.  I think it is fair, however, to assert my confidence in the "teachability" of this curriculum.  I have certainly endeavored to provide extensive information and ideas in order to make this curriculum useful even to those who are not entirely familiar with the subject.





	Finally, the question remains as to whether this curriculum can at all be used to teach younger students or beginners.  I discussed why this curriculum best meets the needs of the specific age group which I have targeted.  I also noted why the traditional manner of teaching the Bible may be effective and desirable at younger ages.  However, I did not examine at what age this type of curriculum may be implemented, and whether this curriculum could work at all with younger ages.  This question merits attention if only to expand the practical usage of this project outside of the parameters set by the project itself.





	I would like to conclude by noting that, whereas I have dealt with theoretical issues throughout this project, I do not want to underestimate the practical value of this curriculum.  It is my hope that this project will be useful and inspiring to other teachers, just as it has been for me.  I can best close this project by mentioning that I hope to teach this course next year based on this curriculum that





