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Project Description

The goal of the project was to introduce into the framework of an existing educational curriculum,  interactive and multi-sensory workshops related to the subject material being studied by the students. We  believed that due to the particular philosophy of the school chosen, the workshops would help to strengthen the implementation of said philosophy. In addition,  by drawing on the parent body and the community to help design and run the workshops, the success of the project would have influence beyond the four walls of the classroom.  

Abstract

As parents of students in Orot Etzion and as ATID fellows, the authors set out to improve upon the educational experience of their community school. To that end they facilitated the design, development and implementation of multi-sensory workshops by drawing on the hobbies, professional experiences and talents of the parent body to improve upon the school curriculum. 

Some of the goals included:

1 To identify the relevant subject material within the present curriculum that can be supplemented by parent run workshops.

2 To identify parents of the student body who could design a workshop drawing on professional experience, life experience or related hobby.

3  To help facilitate the implementation of the workshops.

4. To assess the success of the workshops by feedback received from the classroom teachers and the parents themselves.

5. To encourage the administration to capitalize upon the success of the pilot programs by making the workshops part of the permanent curriculum thereby enabling the teachers to draw upon the resources that we have created and integrate them into the school year. 

The authors felt confident that they could create this phenomenon and introuduce this project into the school because Orot Etzion had a unique combination of variables which include:

- An educational vision that emphasizes experiential/interactive learning

- A parent body for the most part used to being involved in their children’s 
school.

- A strong school administration with tremendous vision, yet open to new ideas.

- A community such as Gush Etzion with its unique pool of potential parents and community resources which can be used to help enhance a Torah curriculum

The authors then went on to explore the positive effects of experiential learning within the classroom as well as the benefits of parent involvement. They next set out how they successfully implemented the project within the school by systematic approach. They began by speaking and getting the commitment from the founder and visionary of the Barkai system of learning which is the guiding philosophy of the school. They  met with the principals as well as key educators and coordinators. They described how they managed to tap community resources by multiple meetings with parents who showed interest in the project as well as a letter that was sent out jointly by the school and the authors describing the program and enlisting their participation. 

The authors in conjunction with the parents and school admimistration managed to run successful workshops including a “Bame Madlikin” workshop, olive oil production, soap making, dramatic workshops, demonstration of the principles of electricity on Shabbat and the Karban Mincha. 

Conclusion

The implementation of such a far reaching vision and facilitating a change of this magnitude within an established educational institution requires time in order for it to become embedded into the philosophy of the school. A good part of  our time was spent laying this foundation to get the school to commit to integrating our program into their educational milieu. This is a project that ATID has enabled us to launch, but  will hopefully continue to evolve for a long time. 

Background to Project – Dena Lehrman
In addition to my work as a pediatric occupational therapist, I am involved in the development of informal educational games and workshops for elementary school aged children. For the longest time, I have wanted to design and implement a program to bring more experiential learning into the school in my community. Firstly to enhance the quality of my daughters' educational experience and secondly to potentially serve as a model for other schools to implement. One of the reasons that I joined ATID was that it gave me a framework within which to develop my ideas and put them into practice. 

Given that I envision this project continuing after my fellowship ends I felt that I needed to join forces with someone within the school organizational structure to help ensure that continuity. Thus I turned to Steven Esses, another ATID fellow (whose previous ATID project included an analysis of our children’s school, Orot Etzion) who is also chairman of the school board, to collaborate on this project. Steven's experience as a businessman, as well as being one of the founders of the girl’s Ulpana in Rosh Tzurim and as co-chairman of Nefesh Achat Be’Yisrael  (the organization helps women who have at risk pregnancies) brought to the project invaluable tools, skills and insight which in no small way ensured it success and will help maintain the program in the school.

The Implementation of Multi-Sensory Workshops Designed to Enhance a Torah Curriculum

The Vision – Steven Esses and Dena Lehrman

As parents of students in Orot Etzion and as ATID fellows we set out to improve upon the educational experience of our children. To that end we have worked on facilitating the design, development and implementation of multi-sensory workshops by drawing on the hobbies, professional experiences and talents of the parent body to improve upon the school curriculum. 

The goal of parent participation is two-fold. Firstly, by using their knowledge of  various disciplines (astronomy, physics, engineering, botany, crafts work, etc.) as educational tools to reinforce the learning in the classroom, parents become instrumental partners in the student’s quest for knowledge. Parent involvement also exposes students to adults who are impassioned about their area of knowledge and function as a role model for the integrity of a Torah lifestyle. Secondly, a side benefit for the teachers on staff is the facilitation and the enrichment of Torah related hands on learning. These modules can be copied by other teachers and implemented in other frameworks. Within our school, the workshops will hopefully become integrated into the classroom curriculum in an ongoing basis. 

The steps needed to implement the vision included: 
1. To identify the relevant subject material within the present curriculum that can be supplemented by parent run workshops.

2.To identify parents of the student body who could design a workshop drawing on professional experience, life experience or related hobby.

3.  To help facilitate the implementation of the workshops.

4. To assess the success of the workshops by feedback received from the classroom teachers and the parents themselves.

5. To encourage the administration to capitalize upon the success of our pilot programs by making the workshops part of the permanent curriculum thereby enabling the teachers to draw upon the resources that we have created and integrate them into the school year. 

The implementation of such a far reaching vision and facilitating a change of this magnitude within an established educational institution requires time in order for it to become embedded into the philosophy of the school. At the outset of the project we had hoped that the program would progress much more quickly and build upon its success both within the school and within the community. What became obvious as time progressed was that this was going to be a process that would take time to integrate itself and win over the various components of the school educational team. Although we very quickly found a core group of parents both skilled and willing to help build the program and participate as workshop leaders, we came to two conclusions at an early stage. One was that we realized that we needed to work hard to get the school to buy into the project on some level as much as we had.  Secondly, the school is comprised of 450 families of which we only knew a small percentage, and therefore we realized the need for some vehicle within the school to help facilitate access to the parent body.  A good part of  our time was spent laying this foundation to make the school commit to integrating our program into their educational milieu. This is a project that ATID has enabled us to launch, but  will hopefully continue to evolve for a long time. 

Why Orot Etzion?

Orot Etzion, located in Efrat in Gush Etzion,  was founded in 1989. Currently the school functions as a semi-private K-8 school system with over 1000 students in 5 different schools, separated by gender. The educational philosophy of the school is firmly rooted in the Barkai method. 

The Barkai curriculum focuses on religious studies following the order stipulated by our sages: Bible at the age five, Mishna at age ten and Talmud at age fifteen (Ethics of the Fathers 5:21). At the same time, the program aims at achieving maximum integration of secular and religious studies, broadening students’ horizons in all aspects of life.
.

The Barkai program has been designed to provide for the educational needs of the modern committed religious Jew, taking an all encompassing approach to education.  The curriculum is centered on Torah study, both quantitatively and qualitatively.  The goals are to make Torah relevant to every facet of life, especially to life in the modern world. The basic conception is not to set up a dichotomy between secular subjects being studied as a concession to the world on the one hand, and the ideal of spending one’s life behind the walls of a Yeshiva on the other. The Barkai program’s view is that secular subjects are to be integrated together with the wisdom of the Torah.  


According to Rav Dan Beeri, the visionary creator of the Barkai philosophy, in addition to engaging students in the text, teachers are to incorporate material related to the topic at hand  using natural science, geography, history, language, culture, literature and ancient civilization to foster an open discussion as to promote the relevance of the Torah subject being studied. During this discussion, ample use is 

made of teaching aids, such as maps, models, images and real objects provided by students or teachers. The method prides itself in being open, experiential and flexible.  The children first need a core learning and knowledge base and teachers should not be afraid to transmit the full bredth of their knowledge that they have.  Acquiring this knowledge is a lifetime endeavor for both student and teacher.  


In order to implement Rav Dan’s vision of Barkai, a tremendous amount of preparatory work on the basic program is necessary  on the part of the teacher. To develop and incorporate fundamental experiential projects, additional teacher self education is necessary, as well as preparation of materials and often fundraising.. It is conservative to suggest that in order to implement a one hour experiential lesson which is outside a teachers area of expertise,  at least ten hours of preparation are necessary, something  that an educator will not be reimbursed for this extra time investment. 

It is obvious that the principles of Barkai, (the melding of  science, math, music and history with Torah, to create a new educational curriculum) requires a tremendous amount of time and resources on the part of teachers and administrators. This investment is something which is not always possible. We thus felt that we could draw upon existing resources in the community to work together with the adminstration and the teachers in acualizing the goals of Barkai.  In addition, it was a natural choice to introduce this project into a school trying to actualize Rav Dan’s vision. We felt confident that we could receive Rav Dan’s support as well as the principals given the current curriculum, both of which were essential for moving the project ahead.

An additional reason that made us consider Orot Etzion as a viable test bed for our project, is the make-up of the parent body and the organizational background of the school. Orot Etzion was founded by Anglosaxons, and the distribution of the board and the Vaad Horim (parental board) continue to be almost exclusively Anglosaxon. A large percentage of the parent body are Olim as well. They come from countries where Jewish Education was almost exclusively provided through a network of private schools. The nature of such a system is that many of the parents themselves or their own parents were very involved in their children’s education.  Orot Etzion is also unique in that it was originally founded as a private school. Due to the tremendous success of the program the school experienced enormous growth and was unable to sustain itself financially. As a result, the Board turned to the Misrad HaHinukh and joined the Mamlakhti Dati Torani school system, and in essence became a public school. In reality the school continues to function as a semi-private school, where supplementary tuition is paid by the parents in order to maintain small classroom size and to help implement the original goals of the Barkai curriculum. Because of the nature of how Orot Etzion was established, through the initiative of the parents, parents have been involved in the curriculum from day one and continue to exert an influence. All this provided us with a unique combination of variables, :
1. An educational vision that emphasizes experiential/interactive learning.
2. A parent body, for the most part, used to being involved in their children’s school.

3. A strong school administration with tremendous vision, yet open to new ideas.

4. A community such as Gush Etzion with its unique pool of potential parents from many walks of life, with varied life experiences, professions and training as well as community resources which can be used to help enhance a Torah curriculum.

We will now explore each variable.

1.
Experiential learning in the classroom

The first variable we considered was the positive effect of experiential learning in the classroom. John Dewey, a well known American philosopher who lived in the late 19th century in his article “Experience and Education” compares traditional vs progressive education. He describes traditional education as being the acquisition of facts and ideas that are bound to the past with little impact on dealing with present or future issues. He challenges education to come up with an effective way to enable students to become familiar with the past in order that this vibrant connection becomes an agent in appreciation of the living present. He feels that experiential learning in some way impacts on this process. However cautions Dewey, not all experiences foster true education. Some experiences actually foster callousness, lack of sensitivity, and are so disconnected one from another as to render them worthless. In fact, Dewey claims that traditional education, by emphasizing automatic drills, limits the development of judgment and the capacity to apply what one has learned in new situations. 

Unless the experience is placed within a greater structure, the event is “reduced to a form of words which may be emotionally stirring but for which any other set of words might equally well be substituted unless they indicate operations to be initiated and executed.”
 The experience has to be contextual in nature, one experience has to build upon the one that proceeds it and the surroundings have to be fully designed and utilized in order to contribute to the impact of the learning. 

Experience is defined as having two critical elements – continuity and interaction. Continuity, refers to drawing on previous experiences to gain a deeper understanding on the present while already planning towards the next experience. In theory, acquisition of certain amount of a material learned in school should prepare the student for the future. However, Dewey states that it is a mistake to assume that the mere acquisition of these subjects will automatically prepare their effective use under different conditions at a later date. Often not only is the student not prepared for the future, but they often forget much of the material that was learned in the classroom. The material is often memorized for a specific exam. In addition, the subject-matter is presented in isolation with little meaningful significance to the student’s life. Once the material is disconnected from the student, it is difficult to access and utilize as necessary.
Interaction refers to the educational environment which considers the interaction of personal needs, desires, purposes and capacities of the participants. Traditional learning often did and does take responsibility for providing an environment. 
“The trouble was that they did not consider the other factor in creating an experience; namely, the powers and purposes of those taught. It was assumed that a certain set of conditions was intrinsically desirable, apart from its ability to evoke a certain quality of response in individuals. This lack of mutual adaptation made the process of teaching and learning accidental. Those to whom the provided conditions were suitable managed to learn. Others got on as best they could. Responsibility for selecting objective conditions carries with it, then, the responsibility for understanding the needs and capacities of the individuals who are learning at a given time. It is not enough that certain materials and methods have proved effective with other individuals at other times. There must be a reason for thinking that they will function in generating an experience that has educative quality with particular individuals at a particular time.”

Traditional educations did not have to face these challenged as the classroom as is was sufficient to achieve skill learning.  “There was no demand that the teacher should become intimately acquainted with the conditions of the local community, physical, historical, economic, occupational, etc. in order to utilize them as educational resources.”
 In contrast, education that is based on experience has to constantly take all of these factors into account. 

Constructivism, a theory of how people learn, suggests that people formulate their understanding and perspective of the world through experiences and reflecting on those experiences. The opportunity to become active creators of knowledge helps to reconcile previous ideas with our present formulation of ideas. It fosters innate curiosity in the student by becoming engaged in the application of previous learned material with real-world experience. Amongst the many benefits of constructivism the one that is most pertinent to our topic is that students learn to make connections and associations between the material that they have learned to their own life experiences. Thus classroom learning does not result in the mere acquisition of content, but allows the student to internalize and apply it to every day life. It is important for teachers to draw from their own experiences and interests to create an engaging and adventurous classroom. A teacher who attempts to incorporate some of these values into the classroom will find the endeavor rewarding. However, the necessary preparation is often too time consuming to be done on a regular basis. 

Dewey emphasize the importance of  experience within context to maximize relevance and to help store, access and utilize information The goal of generalizing the material to real life situations it best achieved if the individual style and needs of the each student is addressed. Constructivism also relates to the importance of connecting learning to the world around us. Our project draws on these theories of learning by using parents and their life experiences to integrate with the curriculum so that the  material becomes relevant and meaningful to the students.
2. Parental involvement in school

Traditional Parent Involvement in School

Traditional parent involvement is usually relegated to limited participation in fund-raising, advocates for school funding, parent-teacher conferences, volunteering as organizers of special after school -events. Some parents function as advocates for or against special education placement. They too often interact when unsatisfied with a specific teacher, learning technique or disciplinary style. 

The traditional hierarchical and bureaucratic dynamic usually offers very little genuine participation as the fear of eroding the power equilibrium is always at the forefront. Many teachers are uncomfortable with any parent involvement which impacts too closely on the classroom. Today’s parents are extremely vocal and often demanding in their expectations and critique of their children’s education.  To avoid confrontation, teachers often avoid parent participation within the classroom and prefer to foster the traditional functioning parent body model. 

Some parents are hesitant to become involved in their children’s school because of obstacles created from their own negative personal school memories. Various options of involvement need to be offered to parents in order to make them feel welcomed and comfortable within the school. 

“What is important is for schools to restore the confidence of parents and the community by giving them more direct involvement in the school level, by making them partners in the educational process, and by upgrading the quality of communications with the home and community.” 

Under the Kentucky Education Reform Act (KERA), most schools are now required to include two parents within the school council to help determine the curriculum in addition to other technical decisions.  Parents should have the opportunity to contribute to their children’s education thereby feeling a sense of responsibility and ownership.
. 

Benefits of Parent Involvement

Research has validated the significance of parent involvement in order to maximize school success.(Comer 1984, Laueau 1987). In an article called “Through the Eyes of Parents”
 by BJ Meadows, one of the factors that enhance a student’s self esteem is parent involvement. 

Arnold Fege states that “Results-oriented curriculum with accountability for learning means that parents become a strategic instructional resource not only for students but also for schools, teachers and principals, whose performance is closely scrutinized. In fact, parents become an integral part of the curriculum. The family makes essential contributions to student achievement from earliest childhood through high school. Efforts to improve children’s academic outcomes are more effective if they encompass families. The pressure to increase academic achievement has created an interdependent relationship between parents and school leaders. Parents expect schools to achieve academic results, schools need parent involvement to do so, and parents need schools to teach their children.”
 

Using Parent Expertise in the classroom - enhancing the curriculum

“The family is becoming more vocal about being important as an instructional partner.” 
In addition to the roles mentioned above that depict the traditional way parents are involved in the children’s education, Moll (1992) emphasizes the importance of empowering parents to contribute “intellectually” to the development of their children’s learning. He recommends ascertaining the “funds of knowledge” that exist within the community and using those resources within the classroom.

 
Examples were given of parents with knowledge of construction, ethnic foods and multicultural heritage sharing their experiences with the students. By enabling parents to see themselves as needed participants, the children have an opportunity to gain a positive view of their history and culture, a view not generally presented within the classroom.

A rapidly increasing number of schools throughout the United States are improving learning opportunities for their students as they become partners with businesses, corporations or other organizations, including hospitals, nursing homes, universities, and city or federal departments. These partnerships make it possible for schools to tap into the rich resources their communities have to offer. They provide their partners with rewarding opportunities to help students and schools in meaningful ways. Schools benefit as partnerships help them develop curricula and offer technical assistance, provide role models by offering expertise not available in  the school, meet needs not met through school resources, offer opportunities to apply learning to real work situations, and raise morale through the help they offer. There are innumerable outstanding examples of this rapidly growing assistance to schools. 

Our project recognized the significance of tapping into the expertise of the parents and the community in order to enhance the Torah curriculum and to maximize the success of  learning in the classroom.

3. Involving the School – Setting the project in motion


Parallel tracks were identified in order to set the project in motion. As mentioned earlier, the groundwork needed to be laid within the school and  parents needed to be brought into the planning and implementation stages of the program. We will first address what we like to describe as “getting the school administration on board” – willing to help technically but also committed to facilitate a change within the overall atmosphere within the classroom. 


Rav Dan Beeri, was updated of the progress of our project. It was important to receive his approval on the project so that we could use his endorsement as an entrance to approach the principals and teachers. At the conclusion of our first meeting with Rav Dan, we had already identified our first project – a five part experiential workshop on olive oil related to Chanukah as well as Bameh Madlikin. While the workshop was connected to the upcoming holiday and some of the students had recently learned the related Mishnah, it was designed more as an experiential event intended several classes rather than a more intimate experience within the classroom. Despite the fact that this veered slightly away from our goals, we decided to run the event, as it was critical to gain full school support in order to move the project in the intended direction. It was also critical that the first event be a resounding success so that we would gain acceptance and recognition within the school. 


We then met with Ruti Altman, the coordinator of Halakha and Mishnah within the school,  in order to gain her support and to work out the logistics of the program. She was very positive about the project and her involvement allowed us to get the workshops off the ground.  Together we designed the five parts of the workshop and on a subsequent meeting, reviewed the list of parents who were to participate as well as the technical requirement of each room and necessary materials. The school ultimately reimbursed the parents for these materials as well. The event was deemed successful by all involved.  The students were actually able to produce enough olive oil to keep a candle lit for most of the school day. The Principal proudly displayed the candle outside the school office.


After this initial success we then approached Rabbi Michael Fredman, the principal of the boys school, to participate in a meeting to discuss the goals of the program. Rabbi Fredman was enthusiastic and supportive of the parent involvement, but expressed concern that not all parents have the charisma to stand in front of a group of students. He was also wary that the “guest speakers” would outshine the classroom teacher. As principal, he felt that one of his goals is to try to enhance the presence of the teacher before the students, and was hopeful that the guest speakers could work hand in hand with the teacher so that the teacher is viewed as an active participant in the “exciting/fun learning”. We discussed the possibility of prepping the teacher with a similar activity to be done before or after the workshop so that the students will also identify the teacher with the material that was presented. This was an attempt to address Rabbi Fredman’s concern. 


We then held a similar meeting with Rav Kobi Dorenstein, the principal of the girl’s school. Rav Kobi was very eager to implement our program in the school and became  actively involved in the planning of the first workshop. It was a result of his enthusiasm, experience developing similar programs and the overall team in the girl’s school that we decided to focus the project within his school during the current school year. We view this as a stepping stone to implementing a similar program within the boy’s school. 

Once we felt that we had the support of the administration we knew we had to convince the teachers of the value of the project. To that end, we had Rav Kobi  discuss the project at a staff meeting. In addition he sent out a letter to each teacher describing the program and asking for any suggestions or feedback concerning topics being learned in the classroom that could be reinforced by a hands-on workshop. The feedback was extremely positive, both comments that were directed to Rav Kobi, as well as teachers who approached us in the school to offer support. Given the busy schedule and demands placed on the teachers, it is not surprising that there was minimal response. We have recommended to both the principal or the coordinator of Barkai, to meet individually with each teacher before the end of the year in order to compile a list of subjects to be developed into workshops. 

Looking back, the turning point in our project occurred mid-year when we met with Simone Shiran, the coordinator of  the Barkai Method. Simone, in addition to being a teacher in the school, is responsible for training new teachers in the philosophy, developing new materials and implementing them in the curriculum. We met with her to discuss the goals of the program and to draft a letter describing the program. The letter (see appendix 1 and 2), helped us to define our joint goals, make a plan of action and secure the backing of the administration for our program.  Simone herself was sold on the idea to the point that she invested her own time on the project, made a list of possible workshops, compiled past successful workshops and most importantly became our representative and contact person within the school. This was a major accomplishment given the difficulty to introduce a new program in an established school with a very defined curriculum. 

Now that the school was “on board”, we proceeded to run workshops whose description can be found later on in the paper. Throughout this time we were in constant contact with Rav Kobi, Simone and the workshop presenter to see in what way we could help them in setting up and implementing the workshops.

A meeting was also held with Nurit Aharoni, the head of the science department for the school. She was very eager to utilize the workshops within the context of the science labs to bring Torah into the framework of the science curriculum. She sees her role in this project as being able to map out the science curriculum and identifying topics that can be developed into workshops. Hopefully that design will be in place for the start of the upcoming school year. 


We then met with Rav Dan to help re-define our game plan for the near future. As noted earlier, Rav Dan has been kept appraised of the programs run to date. It was important for us to gain a deeper understanding  of how experiential learning fits into the overall philosophy of Barkai and to set up a framework to implement the program for the upcoming year. Rav Dan feels that experience is very important as long as it has a proper balance between content being learned and the experience quotient. He does not believe that experience should be the first step in the learning process because in that context it has very limited benefits, but should be proceeded by the learning of the material before the experiential element. By way of illustration, after spending a few days  in Italy, a child will look back and remember a  vacation. However, if the same child first learns thoroughly about Italy, it is history, museums, culture and then visit Italy, it will then have real value and impact enabling a connection to occur. To quote Rav Dan, “In order to appreciate things you need to know something.” In that context, Rav Dan felt that if you take someone who never heard music in their life and then played music for them they wouldn’t be able to appreciate it, experience is important within context. Rav Dan also believes that  “experience is a confirmation of what is learned and it expands and gives the student an appreciation and increases their curiosity towards the subject material.  Experience is a date with reality”. 


We concluded our meeting with the decision to meet again with Rav Dan and the principals in order to compile a list of projects and workshops that will be designed by grade and by topic. Rav Dan will also map out 2-3 workshops per grade that he perceives as being crucial information to present in this fashion. This will be critical information for us to draw upon next year as we move the project forward within the school. 

While we were setting the project in motion within the school, we took steps to identify  and target parents who could become  active participants in designing and running the workshops.

4. Tapping Community Resources to Enhance a Torah Curriculum

Our initial outreach to the parents was to set up a meeting with a core group of parents who we felt could help not only by running workshops, but also with designing the program. A description of the project with outlined short term and long term goals was distributed (see appendix 4) to the participants. At that first meeting we met  a group of parents from both the boys and girls school to discuss the project and to receive their feedback. The group included a teacher from the boys’ school (who, in addition to having   a degree in special education, is also a gardener who has  spear headed an agricultural program in the school to teach various Halakhik topics), a parent who has a doctorate in education (her thesis focused on non-frontal learning), a parent whose main hobby is astronomy and a member of the Vaad Horim. The overall reaction to our project was positive, most probably due to a desire to become more actively involved with their children’s schooling as well as a  perception that the Barkai philosophy was not fully being implemented in  the classroom mostly due to financial and time constraints. They all described various classes in which they did see hands on, exciting, interactive learning, that was mostly done in isolation within the context of a specific class not generalized to the other classes in the grades. 
A second meeting was set up with the idea being more practical in nature. We targeted parents with a background in science in order to help define and develop the workshop related to oil which the school wanted us to run. The group included, Shabtai Atlow, Baruch Sterman, Dan Goldstein and Tom Rosenfeld, individuals with strong backgrounds in Physics, Biology, Astronomy and technology. It turned into a brainstorming session which identified topics within Torah that intersect with secular topics. The topics included moon as a compass, sundials, the 19 year cycle, reenactment of Kiddush Hahodesh, fermentation, ink and quills, international date line, 39 prohibited Milokhot on Shabbat, silver and other precious metals, visual perception and its relevance for witnesses. In addition, the group helped to identify what was materials were needed and the format of the oil workshops in which Tom and Dan had actually participated in. 

A tangential, but important discussion dealt with how to introduce these workshops. Do you start from the basis of Torah and introduce the science element or bring in the connection to Halakha and Torah within the science class. As a result of these comments we had another discussion with Simone Shiran, (coordinator of Barkai Method in the girl’s school) and she felt that there are times that it would be appropriate to run a workshop within a science framework and at times it would be appropriate to run it within the Torah class. We realized we need to be flexible to see what works best for the topic, the teacher and the presenter. This topic is one of the areas we will have to explore further.

The meeting itself was exciting to be part of. The interaction between these religious scientists was energizing and it was refreshing to see adults excited about both Torah and science. We would feel that we were accomplishing our goals if our students were able to experience that same enthusiasm and connection. The meeting was instrumental in facilitating the development of  the actual workshops run to date.

Workshop Description

A total of 11 parents were involved in the actual presentation of the workshops run to date. This does not include the varous parents involved in the planning stages. The following are some of the workshops run by parents and conjunction with the classroom teacher.

- Olive oil production.

- Interacting with the various oils and wicks mentioned in the Mishnah Bameh Madlikin. A science lab was also utilized in order to learn how different oils and wicks effect the quality of the flame.

- Soap making using various oils and materials.

- Dramatic workshop depicting the qualities of lightness and darkness.

- Demonstration of the principals of Grama using different electrical appliances within the framework of the prohibition of using electricity on Shabbat. The students  actively participated throughout the workshop.

- Making of a sundial while learning about the application to times of Tefillah.

- Interacting and manipulating the ingredients of the Karbon Mincha.

A handful of students were interviewed from each class following the workshops as well as the classroom teacher. The workshops were deemed a success across the board. The students found them to be interesting, different from the classroom experience because there was much more to see and touch it was interesting to have a parent whom they knew come in and teach the class. The parent did not always have a child in the class in which they were leading the workshop. The teachers felt the workshops were relevant and brought the material to life.  Rav Kobi and Rav Dan managed to briefly attend most of the workshops.

Project Evaluation 

We see this project as a work in progress. ATID has  given us the opportunity to take the first few significant and difficult steps. We believe that we have achieved our goal of having created an acceptance and more importantly an excitement within the school for our workshop project.  Most of the faculty have an awareness of the existence of the projects, they are open to hosting more workshops to the point that we are being approached by teachers with requests for specific topics. 

Many parents have been enlisted in support of designing and implementing workshops and they are now getting involved on their own initiative. Several teachers have approached us offering their time to help build the program. One experienced teacher asked if there is funding for a part time position within the school to develop the workshops and materials.  One parent contacted us having heard about the workshops and offered funding from money they have raised by Ladies Auxillery  fundraising projects to help sponsor some of the workshops for 2002-2002.  All this for us points to the successful creation of a mini phenomenon within Orot Etzion. The quality of the workshops run to date, were at a high level and well received by school administrators, faculty, teachers, parents and students. The school included a description of our successful workshops in their newsletter. 

All of what we accomplished above was in conjunction with the girl’s school. We wish we had the time and ability to implement a similar program within the boy’s school this year, but hope to work towards developing similar programming in the near future. 
We had set up to develop a follow up questionnaire for teachers, presenters as well as students. Time did not allow the implementation of this part of the project. It is something that we would like to explore in the future. Informal interviews were conducted with all those involved. The teachers felt that the students learned infomration that would have been diffiucult to teach without the workshop and felt that the material was really taught hand in hand with the presenter. 
What the Future Holds

The next steps we see as being critical for the continued success of the program and to maximize the ability for other schools to develop similar workshops.

1. Identifying more parents willing to run workshops and to also find outside institutions and professionals who we could bring in to run sponsored workshops.

2. Run many more workshops.

3. Evaluate those workshops through the use of a formal questionnaire or interviews.

4. Begin to create a data base and library of our workshops as well as existing programming that are currently being run within our school on a global basis as well as within specific classes. 

5. Eventual development of a part time position within the school to oversee and expand and continue the implementation of the program. 

6. Defining the criteria of a successful woodshop and determining if the school run workshops meet that criteria

Conclusion


We have enjoyed setting this project in motion within our school. The results have inspired us to not only get more involved with the implementation of this project but we have also looked into other projects that can be developed within the school.  We believe that other schools can  learn about how we went about introducing this project into the school and use our project as a starting point for the design and implement of a similar program.  It was not the goal of this paper to describe the specifics of each workshop, but rather to initiate the workshop concept into the lexicon of the teachers, priciplals and parents of the school community. 
Appendix 1

 Hebrew Letter to the parents

Appendix 2

English Translation of Hebrew Letter to Parents

The administration of Orot Etzion was approached by two parents who are involved in the school and its activities to suggest an idea of cooperation between parents and the teachers of the school. The idea was to draw on the talents, professions and hobbies of the parent body to help reinforce the learning taking place in the school by running workshops that relate to the material that is being taught in the classroom. In the future we hope to see other parents participating in designing and implementing similar workshops in the classroom as an integrated part of the Barkai program 

A variety of workshops were run throughout the year in the classrooms and our intention is to continue with a more coordinated program. Before Chanukah, grades 7th and 8th enjoyed a workshop on the topic of olive oil. The students learned source materials, experienced different oils and wicks, made soap, participated in a dramatic workshop in order to illustrate the difference between light and darkness as well as press their own olive oil. The program helped raise their awareness of the miracle of Chanukah. Thank you to all the parents who participated and contributed their time and energy to the teachers and their classes, specifically, Jeremy Ament, Tom Rosenfeld, Tovah Leah Nachmani, Michal Tawil, Sara Ben David, Shalom Parnes, Debbie Friedman and Dan Goldstein. 

This past week a highly successful workshop was run for the 6th graders on the topic of electricity and Shabbat. Rav David Bar Nitzan, a parent in the school who works for Tzomet on the development of technology that addresses the needs of the elderly and physically challenged on Shabbat and Chag, engaged the students in a creative hands on demonstration. The workshop helped the students understand how electricity works and to apply the Halacha learned in the classroom to real life situations. 

We hope to run before the end of the year the following workshops:

-The understanding of Zeman Tefillah through the preparation of a sundial 

-The process of preparing the Korban Mincha  

-A workshop on precious stones and metals and their use in the Mishkan.

The theory behind including parents in this project is based upon a study that shows that full parental involvement and creativity with the teachers in an educational curriculum, results in rewards for everybody involved. The students will participate in  workshops that emphasize the significance of integrating Kodesh and Chol, Torah and science, in order to connect to the world of the students the values of Halacha. The workshops also offer the students the opportunity to be exposed to community role models who exemplify the above. The workshops are presented in an enthusiastic way that is both fascinating and creative. The staff that foresaw this idea raised many possibilities for the workshops in the classroom. Below is the initial list of workshops that we would like to run. We would appreciate those of you can volunteer your expertise to run one of the listed workshops or to suggest one of your own. The educational staff of the school will work hand in hand with the classroom teacher as well as yourselves to ensure the success of each workshop.

Suggested Workshops:

Karbonot, Besamim.

Ketoret

Leading the flock and shepherding and sheering sheep

Tzizit and Shaatnez

Music and the creation and use of musical instruments in ancient times

Sofer Stam

The process of wine making

Chametz and Matza

Barley and yeast

Rosh Chodesh – the moon and its cycles – astronomy

39 Melachot of Shabbat and their implications

Wells and tunnels

Shofar

Maps

Herbs and plants used for healing 

We are turning to you the parents of our students with the purpose of enriching the learning of Tanach and Halacha, to integrate between Kodesh and Chol and to facilitate experiential learning with values. Please contact Dena Lehrman 9934516 or Steven Esses 9931264 to support, offer feedback, run, assist, suggest ideas or help fund (in memory of, in honor of a loved one birthday) a project. 

We look forward to your response and involvement in this very exciting endeavor

Appendix 3

Bringing the Barkai Method to Life 

Many parents think Barkai means long hours of sitting and reciting. In fact, the essence of Barkai is the integration of secular subjects with Torah study, so that science, math, music, and history become inseparable parts of an interactive, Torah-based curriculum. Obviously, this integration requires tremendous amounts of time and resources on the part of the teachers and administration, and we parents are often unaware of the many successes the staff has had in bringing this philosophy to life. 

Some recent efforts include: 

I. Building models of the different types of sukkot discussed in the Mishnah 

2. Weekly agricultural classes during which the students work the land and plant many of the species listed in the Torah and Mishnah 

3. Culminating a unit on tzitzit with a seminar on techelet attended by parents of the entire grade 

Rav Dan Beiri and the principals would like to see further development of such programs on a larger scale. To that end, we are turning to the parents to use their talents, hobbies, and knowledge toward developing similar projects: self-contained units on a particular topic that could become part of the school curriculum. 

Short Term Goals:

I. Form teams for each project 

2. Together with the school staff, develop material for the classroom use 

3. Help implement the actual workshops 

4. Invite parents to the workshops in order to promote parent-child learning and to gamer support for the programs. 

LongTerm Goals: 

1. Write up PR material so that the community gains an understanding of the Barkai method in theory and practice 

2. Develop written material that describes these Torah-based workshops 

This material could be published and sold as teachers' guides with or without the actual learning materials 

3. Develop year-long activities that would be integrated into the Orot Etzion Curriculum  

4. Apply for grant money to further the development of the project on a larger scale 

We look forward to your support, ideas and talent. 
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