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Preface

Jonathan Goldstein is the Director of Business Development at InnoMed Ventures, a Jerusalem-based Venture Capitalist group focusing on early-stage Israeli medical-related innovations. Additionally, Jonathan is active in his local community, giving regular weekly Gemara and Parasha shiurim, based on his extensive informal Jewish Education activities in the UK, US, Scandinavia and Israel.

Project Description

The underlying assumption of this paper is that the world of communal giving and philanthropy are becoming more professional in their approach, and Jewish groups of all sorts, and particularly Jewish educational entities will need to adapt their approaches to suit these market changes . Based on three large-scale Jewish educational projects spanning the 80s and 90s, this project aims to learn from these projects and additional commercial experiences, and apply them to the future worlds of Jewish communal giving and philanthropy. Additionally, a longer-term influx of concepts such as “venture philanthropy” that are advancing in the secular world will be applying themselves to Jewish groups in the coming years, and the appear discusses the nature of these trends on 21st century Jewish education.

Introduction

My interest in the field

The world of Jewish education is becoming more diversified in its approaches and more specialized in its needs. Sectorial divides between different forms of education, be they formal/informal, summer camps/Sunday schools, outreach/in-reach programs, define groups of experts, each needed in their own way to establish their value-added methodology to the sea of charms of Jewish education.

My interest in Jewish educational projects started many years ago with experiences (as both student and teacher) in groups such as Bnei Akiva UK and Europe , Tochnit Shabbat in Israel, and similar activities in the United States and the former USSR. I have been feeling – based on my work in venture capital – that the supply/demand curve of (valuable) projects to money available did not always mean that the best or most deserving projects received their funds, while others did not. What often occurred was that the important factor was the interface between the project and the investment group. 

My experience in education has shown the same to be true. My initial Atid project (1998-99) focused on the additional value that improvements in the education of the informal educator would enable more funds to flow into informal education – a lofty goal for a highly successful set of organizations in this area. In this, my second Atid project, my goal is to add some of the experiences of 

· Experts in Jewish education funding, as described in the paper, and 

· Myself, familiar with similar contexts in Venture Capitalism

To allow the Jewish educational organization to aim to achieve a better relationship with the needs of the funding bodies in the coming years.

At the personal level, this project has allowed me to better understand the complexity of the Jewish funding arena, and to meet some exceptional people who have helped me with this project, and are likely to be major players in Jewish educational investments of the coming years. 

Theproject and the future

The project opened many doors in terms of the work that I had touched upon. It seems as though very little has been developed to date to deal with these issues, but additional work that I think needs to develop further in this field includes:

· The level of interest that the major philanthropists have in the performance measurement process

· Further improving communications between the educational specialists, the sponsoring organizations, and the governors/trustees of these groups; this project is only dealing with one aspect of this relationship

Based on energy that I gained from these Atid projects, my goal would be, over the coming years, to become more involved with some worthy organizations, and offer my services of analysis, experience and comments, where there may benefit the world of education. I feel that my experiences both in education, in business, and in the Atid environment will help me to  be understanding of, and understood in, the complex interactions involved with lay leadership advisers in the future. 
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· My wife Semadar, without whom none of this would have been possible (and without Atid, she might not have been possible, but that’s a separate story) 

· Alan Hoffman, my tutor, who was ,most helpful n defining the goals of the project at the start, and directing me to the most suitable people with whom to work

· Marc Gurvis of the Cleveland project (CIJE), Eli Silver of Avichai, and Zvi Inbar of the Lights project (The Joint Program) who were instrumental in giving me a deep insight into their organizations, and some of the issues that arose from my other discussions

· Saul Stempfer, Samuel Heilman, Levy Lauer for additional input which helped form additional opinions and thoughts, as expressed in the document

Executive Summary

General background

The goal of this project is to better understand the methodology of performance or success measurement, as applied to investments in the world of Jewish Educational projects. 

The world of general philanthropy, as well as communal Jewish investments in Jewish Education, is currently undergoing a number of major changes. This is primarily due to effects such as:

· Wealth movements to a younger generation

· A population who have different priorities, attitudes and strategies

· Different commitment values compared to the philanthropic approaches that non-profits have been encountering over the past post-War decades. 

The approach of many within the Jewish world to investment in the Jewish future is changing significantly in its style, and there is an indication that the style of the beneficiary must change accordingly. 

The author believes that the decision-makers in the world of investments in Jewish Education in coming years will be taking a more commercially-based approach towards large donations. This is likely to be due to the difference across individuals of the last generation and this one, both in terms of their education, social environment and Jewish feelings of identity/attachment
. These groups will expect the non-profit organization to act in a highly accountable way, and they will consider their charitable investments in similar ways to their businesses. This is already occurring in many sectors of US social philanthropy, and has advanced into the world of Jewish charities too. The world of Jewish education must be aware of this phenomenon, and learn how to best contend with it.

Conversely, the world of charities and communal needs for funds has in no way diminished in line with this newer approach by the philanthropic groups. Funds for charity groups of all types and for Jewish fundraising in particular has been growing consistently over the years; this is based on the growing gap between the ‘haves’ and the ‘have-nots’, and the prevalent need to ensure the equality of opportunity to all in society, be they unwell, poverty-stricken, uneducated or elderly.
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The graph to the right intends to indicate the trend occurring in Jewish philanthropic investing as seen by the author.

As the current millennium develops, the old-style Jewish investment will become a smaller percentage of the dollars invested in Jewish projects, and the major resources that are potential sources for initiation and upkeep of resources will be the more ‘modern’ approach. This is the basis of the need, the author feels, to ensure that the world of charitable organizations becomes attuned to the newer need of the money-holders.

The goal of this document is to suggest, based on the author’s perception, some possible improvements to prevent the ‘cash-crunch’ visualized above, becoming reality.

The author has a great interest in the field, based on his extensive experience in the worlds of:

· Informal Jewish Education, both from an educational and a management set of roles

· Venture Capital, having been an adviser in this world for many years

· Corporate Performance Measurement, having been a consultant in a UK management consultancy focusing on these measures, and their usage in industry

The author feels that his familiarity with these diverse worlds may help to apply the skillset of the business-based disciplines to the world of educational organization.

Basic assumptions of this document

This research is a follow-on from a basic assumption or concern in the author’s last Atid project. In that project, the research – based on Informal Education alone - was aiming to query the nature of education of the informal Jewish Educator. That research was based on the following premise:

· If we can improve the professionalism of the leaders in Informal Jewish Education(IJE) , this should lead to additional investments by communal bodies in this important area of IJE

This assumption is one that the author continues to subscribe to in this document. 

Other factors are additionally required, however, in order for significant investments to flow into the needy coffers of the world of Jewish educational projects in the 21st Century. The author believes that for Jewish education altogether, the following assumptions should be borne in mind:

· If investors in Jewish Education could see a professional structure to performance/success measurement, that may lead to additional investment by them, and probably others, into education projects of all sorts

· A particular project which shows a high level of success in achieving the goals it has initially set, would be more likely to achieve significant investments from existing, and new, investors.

· Measuring performance in educational projects in a quantitative manner is often difficult, but tend to lead to significant achievements when groups follow these procedures

· Trends seen in non-Jewish environments are likely to permeate the approach taken by the Jewish organizations, more rapidly in the coming years.

These issues will be discussed in greater detail later in this document. 

Based on these assumptions, it is understood that the world of Jewish Philanthropy will want to see improved measures of success from the projects wherein it is invested, and in other projects in which it may consider investing. The suggestions mentioned in this paper use the business-focused performance measurement approach to help the charitable organization to develop a more rigorous and appealing methodology of performance measurement in its projects.

Nature of research

This  project aims develop more of an understanding of what has happened in a number of the most exciting of educational projects over the past decades, what we can learn from them, how to aim - across the gamut of Jewish Educational projects – for improved performance measurement and therefore improved funding. 

The research was based on three diverse Israel-based projects in different realms of Jewish education, as described below. These projects were chosen based on a number of factors:

· Size – involving investments of minimum $1M 

· Quality – projects known to be well-organized and managed, by staff who have shown professional qualities both in the world of education and project management

· Availability –projects whose personnel (often more than a single individual) would be able and willing to meet, to discuss frankly the workings of the project

· Diversity – projects which were intrinsically very different from each other, both in terms of project aims, ethos and methodology. 

It was hoped that the diversity of the projects would enable a more pan-educational approach to be taken, which would enable the report’s conclusions to be more universally valid in its suggestions.

Methodology

Research has included speaking to some of the key people behind the organization concerned. The discussion generally includes the following topics:

1) How they view their organization

2) How they viewed it initially

3) How did  (or does) the organization fulfill the goals set to it?

4) How do they ensure that the success is maintained through the project?

5) In cases of a project investing in multiple mini-projects:

· How were projects chosen?

· How are they communicated with?

· How are they managed?

· How are they reviewed?

 Following an in-depth view of these organizations, the following analysis is performed:

· A view of the positive elements that can be gleaned from these highly-professional and well-respected groups (‘best practice analysis’)

· A discussion regarding some common difficulties seen across two or three of these organizations (‘common issues analysis’)

· A suggested set of tools that may aid the fundraising organization to attract investors. 

The goals of this project

The primary goals of this project are three-fold: 

· To qualify how a Jewish educational project can define itself as successful

· To clarify what is being done, and what can be done further in the field of success measurement, learning particularly from three case studies.

· To encourage the use, by Jewish educational groups, of the ideas described herein, as a tool to support their receipt of funds, and their post-receipt communications with the founders. 

The intended goal of the project will certainly include some practical suggestions. We note that the goals of this project are not to find the ideal metrics by which to measure success in a Jewish Educational project; that is a function which varies across different interest groups, with various agendas of their own, and is as much an art as a science. What the aim here is, though, is the development of the project into a document, which directs towards the quantifying and analyzing the measures that the organizations already wish to measure. The result should contain an underpinning to an improved standardized approach to success reporting and measurement.

In addition, a secondary goal of this project is:

·  to review, briefly, other trends occurring in the world of general philanthropy, as a means of seeing the likely evolution of new stipulations in this changing world
The three projects

The Cleveland Project 

A long-term, multimillion-Dollar project, including about 8 sub-projects within a single Cleveland-based environment. Initiated in the late 80s. and continuing to the present

Lights 

A single Jewish Education multimedia project, which developed a single highly-professional production relating to Chanukah project of the mid-80s

The Avichai Foundation 

A large Jerusalem-based charitable fund, focusing on sponsoring many sub-projects in the field of Jewish Education. The project started in the 90s and has grown considerably over the past few years. 

Discussion

Based on ongoing research, the discussion of the project will involve the following issues:

The measurement of success and performance

· The importance of success/ performance measurement

· Sources indicating the importance of performance measurement – within or without the realms of education - and the advantages of improved measurement systems for both educational, operational and management purposes. 

· Expansion of such sources to the realms of investment in Jewish Education

· Understanding the aspects and the relationships between goals, performance and measures

·  Difficulties with the measurement process – a hindsight view

· What has caused difficulty in performance measurement in various projects that I am studying?

· Is there an inherent difficulty with a concept of performance measurement of Jewish Educational projects? 

· Can we create a structure which will both enable measurement, but within the limitations described by experiences in these projects?

· Possible improvements of performance/success measurement, and potential synergies which may be derived from such improvements

· Impressions of some of the educational experts to the ideas suggested in this project

· It is important to ensure that this project is not research in a vacuum, and that the collective experience of many Jewish educators has been harnessed in this project. Therefore, this report will hopefully contain some responses from interviewees that this project has used during the project, and their views of the ideas recommended during the development of this paper.

Trends in general philanthropy

· A review of the nature of the direction that Jewish educational investment  is likely to experience, over the coming years, based on trends in the non-Jewish world of social philanthropy

The end-purpose of this report is to raise questions - and not necessarily to answer them – regarding the additional levels of professionalism which we are seeing as requirements for the investment of an organization’s dollars in projects. The paper will be assessing some highly successful projects and taking from them, to learn for other educational projects. The paper will then advance a step further by embellishing the emerging styles with additional features that will suit the world of communal investment and philanthropy in coming years. 

Performance measures in traditional Jewish Education

When reviewing the world of performance measurement in a Jewish educational context, the initial reaction one might have is one of:

Z’ii lach b’ikvei hazon

Look at how Jewish education, eminently successful in its passing of the written and oral traditions, achieved and measured their goals in the realm of education.

Traditionally, one can enumerate a number of aspects used by the communal body or philanthropist to decide regarding the validity, efficiency or effectiveness of a certain educational body
. Such measured would include:

· Personal

· A direct relationship between the individual donor and the educational leader (Rabbi, Rosh Yeshiva, Mashgiach) meant that the issue of trust in the educator’s capabilities was unquestioned, and thus the donor was comfortable with the quality of the institution; while this offered no direct measurement of performance, the personal attachment ensured that no quantitative  measurement of success  was needed at all

· Outcomes (or the Input/Output) of the project:

· An analysis of the students, as basic outputs of the educational system. A cheder which, for example, maintained a top caliber of students exiting the establishment, was therefore considered a high performer, based on this measurable output

· Word of mouth

· Based on the general attitudes of the public to an institution, the word would reach the community or the philanthropist of the high quality of an institution. A community Rabbi whose shiurim were not well attended as he was disliked would be unlikely to retain the post for an extended period.

· Publications

· The ‘publish or die’ mentality was certainly prevalent in many of the more advanced institutions of the turn of the Century. A senior institution was expected to print the chiddushim developed in yeshiva, as both an indication of high-quality, as well as a token of appreciation to the benefactors of the institution.

These models of success generally were sufficient in the earlier centuries, to warrant investment by communal groups in the relevant educational projects.

The Twentieth century, particularly the post-War era, has changed a number of the parameters used as a premise for these coarse, but effective, methods of measurement:

The continual ‘Breaking of the ghetto walls’ over the past century has led to a very different environment in the world of communal investments. The major changes have been due to sociological effects such as:

· the delocalization of Jewish activity

· cross-country and cross-national communal investments 

· the broadening of investments across a wider set of communities (Reform, Conservative, Orthodox, Secular, Zionist, Jewish Pressure Groups) and forms of education (formal, informal, semiformal
)

· the fact that people have become more discerning – they give to what they believe they should rather than where they are expected to

as well as technological advances which has caused:

· easier reach of distant benefactors

· more accessible performance indicators for a remote benefactor

· more ‘seriously wealthy’ individuals or community bodies, outside the immediate community, whom are worth attracting, in spite of the non-personal relationships

These effects have destabilized the existing equilibrium, in the following ways:

· Personal

· The personal element is very prevalent in all sorts of communal investment today too. Familiarity with the educational figure ensures a more likely investment, but in today’s world the no. of options between competitive institutions has expanded, and the possible destination of the communal/philanthropic funds now spreads a wider net. Additionally, the key benefactors are unlikely to be within the personal ring any longer.

· Outcomes (or the Input/Output) of the project:

· While outcome measurement is still an accepted measure of caliber of institution, today’s stakeholder has become more critical: the ‘Garbage-In-Garbage-Out’ theory expounded today lends itself to the question “perhaps the institution’s skill is in the selection of wonderful candidates rather than the internal operations of the establishment”.

· Word of mouth

· With the wider audience available on today’s communication media, an institution can leverage its ‘word-of-mouth' status significantly more than previously. A yeshiva, for example, can interest Hollywood film stars in its Jerusalem activities more easily than a Yeshiva in Poland could attract the Rabbi 50km away.

· Publications

· The efficiency of publications in the wider sense has been embellished in recent years, with the advent of cheaper printing, and, most recently, the Internet. While the outcome of these advances is hard to measure on their own, certain institutions have certainly risen to the occasion more than others in terms of benefiting from these tools, but the opportunities offered by this medium has certainly improved over recent years.

The diagram below indicates the author’s perception of the shake-up in the importance of these various elements with in the overall investment-attraction capabilities of educational establishments.
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Goals, performance and measures

Why we measure Success

Measurement of success has typically been something formalized over recent years, in industry, government institutions, and eventually in the Jewish community too. Performance of a company, organization, or project is normally with one of two motives in mind:

Internal information

The 1960-80 period was a critical time in industrial and organizational behavioral studies. Many theories espoused the importance of the perception of a company across its stakeholder network – i.e. all the parties involved with the organization. In the case of most corporations, this would typically include:

· Employees

· Managers

· Shareholders

· Customers

· Suppliers

Within such an approach, performance can be measured across these stakeholders, to ensure that each segment is suitably achieving. The purpose of such an audit of performance measurement would therefore play a role of internal accounting or public relations (PR) to allow the other stakeholders to be aware of the corporation’s success

External spawning

Additionally, measurement of metrics versus the outside world is an important consideration. Many potential investors (who, after they invest, become part of the internal stakeholder network) will wish to see how the organization is progressing, and based on measures of success that a group can show, will express interest in investing in the group. 

This ‘potential interest segment’ might only receive a more limited information set from the organization; the goal of this information will be intended to indicate that the group deserves more of a relationship with this outside party, that it currently receives.

The goal of performance measurement in Jewish education

When we consider the Jewish organization, and its requirement to show success in its own performance, the purposes will similarly be two-fold:

1) To nurture a feeling of pride and self-justification in the eyes of its stakeholders, which would include:

· Workers

· Managers

· Communal bodies

· Partner organizations

· Involved philanthropists

2) To encourage others to become further involved with the body, notably additional funders.

To achieve both of these target audiences, the educational body must be aware of the mindset of those with whom it is interacting, what they value, and what they must see to justify their potential interest.

Introduction to the three projects

In the following pages, three exceptional projects will be laid forth, as examples of the more modern approach that larger-scale projects are beginning to take in the world of Jewish education. The projects themselves are intentionally very different from one another, as shown below:

	 
	Cleveland
	Avichai
	Lights

	Few major backers
	(
	(
	(

	Direct Involvement of backers
	(
	(
	(

	US/Israel based
	US
	US/Israel
	Israel

	Multiple projects
	(
	(
	(

	Communal funds?
	(
	(
	(

	Philanthropic funds?
	(
	(
	(

	Projects >$500K each
	(
	(
	(

	Across Jewish denominations 
	(
	(
	(


The diversity of the projects, together with their common concern for improved Jewish Education on a large scale, allow one the opportunity to learn from their activities, and  synthesize between them thereafter. 

The Cleveland Project

Project Summary

One of the most sophisticated and longer-term approaches to the world of Jewish Education has been the project initiated in the late eighties in Cleveland. The Commission on Jewish Continuity was established with the purpose of ensuring educational success in all lines of Jewish education, informal and formal, Orthodox, Conservative and reform, in the greater Cleveland area.

Nine plans were designed, touching many areas of the formal and the informal, the student and the educator. An analysis below indicates the field touched upon by the projects, across the parameters mentioned.

	Student direct focus
	
	· Retreat Institute

· Israel Incentive Savings Plan

	Family focus
	
	· Retreat Institute

· Israel Incentive Savings Plan

	Educator direct focus
	· Cleveland Fellows program

· Fellows Graduate positions

· In-service education package

· Communal day Schools

· Community Teachers 


	· Community Youth resource Officer

	
	Formal
	Informal


The projects were designed in 1986 and thereafter, ensuring that sufficient time was given to the planning, pre-implementation logistics and personnel to be in place, so as to ensure the project operating as smoothly as possible, once it had taken off. The table below show the different program, as designed by the Cleveland Council, and further broken down by the detailed up-front analysis in many cases, of plans, followed by objectives.

	Program   

                                  Stage
	Description

	1) Cleveland Fellows Program 
	

	Goal 
	Create a local resource of educator talent

	Pre-implementation planning
	Develop stronger relationships with local communities and Rabbis, and build community support for the project

	Objectives
	Quantified measures of success over the initial 4 years of the projects, including:

(i) Recruiting 8 students onto the Program

(ii) Funding 5 students locally, and 3 from other nearby communities

	Achievement (1991) 
	Recruited a manager of the program, who could only start full-time 1 year later than projected

	1a) Fellows Graduate Positions
	

	Goal 
	To ensure maximum efficiency in the placing of the Fellows who graduate from program 1 above

	Pre-implementation planning
	Due to the postponed need, this was not developed in 1989.

	
	

	2) In-service Education 
	

	Goal
	Upgrade standards for continuing Jewish Educators

	Implementation Planning
	Set up the infrastructure to enable:

(i) Personal Growth Plans for teachers personal development: 50 teachers within a 1½ yr. time plan

(ii) Adapt the systems of licensure in the community

(iii) Mentoring programs

(iv) Israel Teachers Seminar: 

(v) Expand teachers’ stipends and conference grants

(vi) Institutional Stipend – incentives to schools to incentivise their teachers

	Objectives
	(i) Personal Growth Plans for teachers personal development: 50 teachers within a 1½ yr. time plan

(ii) Licensure: complete within 12 months

(iii) Mentoring: none set as yet

(iv) Israel: aim for 25 teachers p.a. 

(v) Detailed financial incentives described

(vi) Additional funding 

(vii) 75% of teachers enrolling in 10 hrs training per year will generate additional funding for the school

	
	

	3) Communal Day Schools
	

	Goals
	To improve the capability of the day schools to recruit high quality educators

	Pre-implementation Planning 


	Discussions with the local schools regarding their specific needs, including salary increases of all workers in the establishment

	
	

	4) Community Educators
	

	Goal
	To create a group of education experts who will service the community as part-time advisers to a number of communal institutions

	Pre-implementation planning 
	Discussing with local schools the most essential needs, and recruiting the relevant personnel, primarily from Israel

	Objectives
	To have 3 educators in place next year, then 4 and then to reach a steady state of 5 such teachers per annum.

	
	

	5) Retreat Institute
	

	Goals
	To create an informal Jewish educational location for many ‘out-of-the classroom’ events and activities for the general community.

	Pre-implementation planning 
	Increasing the profile of the educational aspects of the local JCC, to enable the JCC  to offer the relevant skills for such an educational infrastructure project. Additionally, the reduction in price of the local retreat centers, and improved quality content of the programs should add to the value of the informal educational angle.

	Objectives
	· Develop a comprehensive resource center as part of the retreat center

· Develop new modules for different communities and schools

· Link to larger regional bodies for follow-up steps

	
	

	6) Community Youth Resource Office
	

	Goal
	Provide support to local youth groups, including programming and advisor training and placement

	Pre-implementation planning 
	Adapting the existing CYRO into a system which integrates better with the whole community, by linking it more closely to the retreat institute

	Objectives
	- none enunciated

	
	

	7) Israel Incentive Savings Plan
	

	Goal
	To cause more visits to Israel as a result of incentivising the saving-for-Israel scheme

	Pre-implementation planning 
	Learning from previous years of this plan, and improving the uptake of this incentive plan

	Objectives
	Incremental increase in enrollees into the programs – from 125 new enrollees in yr.1 to 200 new enrollees in yr.4

	
	

	8) Project Curriculum Renewal
	

	Goal
	To help produce more suitable and focused Jewish studies curricula for schools, tailored to the wishes of each school

	Pre-implementation planning 
	Continuation of existing program

	Objectives
	Two new schools entering this program per year

	
	

	9) Congregational Enrichment program
	

	Goal
	Expand the capabilities of the school beyond-the-classroom or family education facilities

	Pre-implementation planning 
	Deciding on the per capita allotment and suitable activities to be included within this program

	Objectives
	 None set


Performance measurement of the project

In addition to a most specific and well-documented set of goals and objectives, the Jewish Education Center of Cleveland was industrious in ensuring the execution and implementation of state-of-the-nation reports as to the progress and success measurement of the developments within the Cleveland projects. Quoting from the summary section of the report:

While no single program is capable of changing a community-wide system, we have learned that multiple programs aimed at focused strategies can do so.

The overall assessment of the projects was an amazing success, as indicated by the summary note above. In addition, however, an assortment of the improvements were recommended, regarding each of the projects as described below, indicating an objective, insightful and honest set of ‘challenges’ regarding the projects themselves, as shown below:

	Program   

                                 
	Accomplishments of the group
	Challenges that should be addressed

	1) Cleveland Fellows Program 

1a) Fellows Graduate Positions
	· Fellows worked in 14 communities and schools

· Touched the lives of thousands of people

· Family education for hundreds of people

· Unexpected benefit – collegiality; catalyst to improved salaries of others
	· School directors felt the program as an encroachment on their duties and territory

· Supervisors were not skilled at supervision/evaluation

	2) In-service Education 
	· Participation in the JESP program expanded from 244 in 1987 to 423 in 1995

· No. of schools attracting the ISP stipend offered – from 10 in 1991 to 14 in 1995 (of 19 potential schools)

· Result of the Israel Educator Seminar has been increased religious awareness by many teachers
	· Some of the projects did not market themselves as well as expected

· No integration between the (four) specific programs in this series

· Some programs (e.g. the Israel seminar) are tough to measure in terms of success and direct value for effort invested in the project

	3) Communal Day Schools
	· Substantial increase in educator’s morale and sense of professionalism

· Possibly able to maintain a better faculty due to the cash injection
	· Unequal apportionment of cash across the schools in the project

	5) Retreat Institute
	· Awakened an unexpected interest in texts by Conservative and reform groups

· The RI is increasing the community’s capability to benefit from the retreats 
	· No systematic evaluation of success

· No evidence that the retreat experience is leveraged into the classroom

	8) Project Curriculum Renewal
	· 10 schools worked with PCR from 1991-1995

· one school is PCR-ready, several others working towards this end

· 
	· Highly labor-intensive project which needs to spread more rapidly


The Avichai Foundation

Project Summary

The Avichai Foundation is a Foundation dedicated to investing in projects that promote mutual understanding and sensitivity among Jews of different backgrounds and commitments to Jewish heritage. It aims to increase understanding and appreciation of Jewish customs, traditions and laws. The Foundation is actively involved with projects both in Israel and in the United States.

Avichai sees as its core strength, the ability to identify and jump-start projects that it sees as having a raison d’ךtre, but requiring an initial sponsor. This project does, in many cases, require both the cash resources and the personnel assignment, and a body who has both the desire and ability to spearhead the creation of the suitable team to nurture such a project.

Avichai tends to sponsor  two types of project:

1) Reactive: Projects which apply by means of grant proposals for sponsorship of a specific project which the applicant (team) has developed

2) Proactive: Often based on research that Avichai may have itself sponsored, the Foundation decides to develop a project to handle a certain phenomenon within Israeli society, particularly associated with bridging the gap between the religious and the secular.

Avichai is in many ways unique as a foundation, in terms of decision-making and management. It is important for us to be familiar with these differences:

1) Very active trustee base: the method of operation is based on the trustees being associated with projects; at the Board meetings, the trustee must be the sponsor of the project, and present it accordingly.

2) Board of Trustees: The sponsor of the whole of Avichai, Zalman Bernstein Zt”l, sat on the board of trustees with a single vote. Generally, philanthropists would be less hands-on; his interaction with the project was very intimate, but his control was relatively modest in comparison to his direct financial investment. (It must be borne in mind though, that his ability to add additional funds to the Foundation’s endowment gave him significant strength at the macro level) 

The Foundation has about 35-40 projects in which it is currently participating. It tends to take approximately 50% of the sponsorship share, but particularly in the case of the ‘proactive’ projects, will be prepared to inject 100% of the seed capital, over a longer time span than the generally proscribed 3-yr Amichai investments.

They are involved with many projects, including:

1) Tzav Piyyus – a broad public campaign in Israel designed to encourage the mix of two important values in today’s society: “We respect tradition; we safeguard democracy”

2) Tzohar – training Rabbis to know and learn how to be a Rabbi in a secular world. Best known for conducting weddings for secular couples.

3) Siddur – a project (in conjunction with Yediot Achronot) to develop a prayer book for Israelis with little or no Jewish background

4) Alma Hebrew College – a liberal arts center in Tel Aviv, for the study of Hebrew culture and contemporary Jewish Identity 

Performance measurement of the project

Every project that Avichai invests in is evaluated as it develops – typically six months after the project investment. The evaluator is generally not the trustee who is on the directorship, but rather an external evaluator, chosen based on the nature of the project; Avichai’s experience over the years has led to specific specialists in the field. In some cases, the nature of the evaluation can only be qualitative, but quantitative metrics are always aimed for. 

There have been projects, such as Shorashim, which in spite of the difficulty of measurement, Amichai has focused on developing some metric to justify the expense of the project. Shorashim is a project aimed at introducing selected religiously-ignorant senior members of the Israeli Army to basic concepts of Jewish identity. Amichai has, in the case of this project, created an intricately-designed questionnaire to analyze the effects of the sessions on these soldiers. 

Another important characteristic of the Foundation is the need for every project to have an exit strategy. Typically, Avichai would sponsor a project for a three-year project, and thereafter would hope that other funds would be received. Projects without an obvious exit strategy are problematic for Avichai, but if the project is one initiated by the Foundation (e.g. Beit Morasha) it is not always so vital that another group replaces them.

Success to Silver is taking a project, and seeing it achieving alternative sources of funding over time. It is a sign that the project has proceeded to the next stage, a more mature stage of growth, and one which may need deeper pockets than Avichai represents. Arthur Fried, Chairman of Avichai, recently transferred to Avichai  from The Rothschild Foundation, claims that Israeli Open University (A Rothschild Investment, in fact) is a clear success, based simply on its economic justification in the market: approximately 70% of the upkeep budget is now received from the students, with only 30% of costs subsidized by Government and other sources.

Avichai projects will have to ensure their own monetary resourcefulness, either by means of the project team, or by means of the associated Directors on the Board. This would be the body, which would ensure the project’s capability.

Avichai looks at Beit Morasha and does not see this type of model. There are fees, but they are in no way a significant %age of the corporate budget. In this case, measures would have to include the number of students enrolled, and the symbolic payment that students pay is indicative of the interest with which they take the project. This, too, is a significant (if indirect, or secondary) success measure. In the case of a joint project with Van Leer Institute for Secular Judaism, Avichai has sponsored a secular-education project, which, for example could well expand across one hundred sites in Israel. Avichai has ensured that they have seeded the project, but that the participants slowly begin to accept ownership and responsibility for the cost of the projects, to ensure its long-term feasibility.

Other projects where measuring success has been an important issue includes a project with Hartman Institute, involving an expansive teachers-training project in 30 Israeli schools. The teachers claimed that the course had been enlightening and created an exciting new approach for them in Tanach teaching. As part of the performance measurement, children in the schools were asked questions about whether they felt a difference in the approach of the teacher to the topic. Again, the model here is one of identifying the expected end-user of the investment, and seeing whether they are indeed affected positively by the Avichai project.

The Lights Project

Project summary

This project is very different from the previous two: “Lights” was a single, focused media project supported primarily by the Joint Program of the Jewish Agency. The goal of the project was to enter the foray of the video world in the early eighties with a short video recording (20-30 minutes), which would cause the audience (targeted at children and teenagers, but suitable for adults too) to interact with the short film, rather than to simply sit back. The video was developed with an integrated set of worksheets, to direct the course of discussion following the film in the direction of Jewish Education, survival and the link with the video’s content – the story of Chanukah.  

Until the Lights production, the most educative process of learning on tape had been ‘talking heads’ i.e. a visual version of the audiocassette, but no serious integration of video and animation skills into the educative material. 

The opportunity to create a product of this type emanated from an important triage of world-class figures coming together. The insight and motivation of The Gesher Organization leveraged the resources of The Joint Program, and the energy and exceptional skillset of Dr. Yehuda Wurzel, to generate The Lights Project. 

Performance measurement of the project

From the ‘investor’ point of view, the Joint Program had the insight to invest significant funds (the whole Lights Project, including some additional footage, came to a sum above $1M in the mid-80s) at a time when the need for other projects had also demanded serious attention. The viewpoint of the Joint had been that this project had the ability to open the door to many additional media projects of this type, and would be seen as the groundbreaker in the field, which would generate a library of  titles following this lead. This was a major goal of the Lights project.

The results of a top-quality production indeed speak for themselves:

· The first Jewish Film to reach the networks of US Television. While they had been seeking some suitable culturally Jewish material to compensate for the Christmas Season, it is indeed a great achievement that Lights was the first product to justify such wide-area viewing.

· Lights has become, arguably, the most watched Jewish (solely) educative film ever

· For the world of informal education, Lights offered a value-added platform that was  - and today remains - significantly more than a video to fill the time in a Jewish Identity class; it offers a multitude of directions which could be spun off as separate programs.

Nevertheless, the results of a high-quality production notwithstanding, the question becomes whether the above achievements justify the project, or whether the achievements are substantial, but the only means of measurement of success of such a project is by means of the basic question:

· Were the expected/plans goals of the investment achieved?

With this question pounding in the mind of the investors (and other potential investors) , the answer must include the reality that Lights did not create a flood of additional education-style Jewish titles. Justifications for this lack of  further video productions following Lights deserve serious attention, but are not the subject of this paper. What will be noted, however, is the fact that in this project, the project goals were to kick-start a long-term effect/phenomenon, yet the project itself had seemed very finite in its scope – to design a world-class animation product. Perhaps the project – given its long-range primary goal – should have ensured more of a follow-on as part of its performance evaluation. While this would have increased the Lights budget significantly, it would have enabled the primary goal of Lights to have been better monitored.

It should be noted that in 1983 or so, the Lights team spent many hundreds of hours reviewing the impact of the video on the classes. Much evidence was gathered to support the planned sales process, and clearly the success of this project was very high on the agenda of all the participants. It seems, though, that the success factor measured had been adapted to being the quality of this product, rather than the introduction of the first of many Jewish video media.

Perhaps there would be room to suggest that a longer-term project such as this, where the goal – as is often the case for longer-term educational projects – is to spawn a new approach to a technology, technique or issue. In such projects, it may be argued, significant achievement goals must be placed on a number of criteria:

During the project execution 

1) That this project is being successful ‘in the micro picture’ – i.e. that the Lights video is becoming an enormous success as a great product

2) That this project is beginning to generate the longer-term interest that was being sought – i.e. that Lights was developing, in some way, a (reproducible) platform for other projects to follow on from. This might include being concerned with:

· Ensuring that funding bodies previously reticent to the project for many reasons would see, based on this pioneering masterpiece, that this model can work, and that this is only one of many potentially useful products of this type

· Clarifying that the human resource skills base would ensure the potential continuity of a similar type of project a few years down the line

· Allowing this project to be a technological stepping stone for future projects, whereby this content would offer the next project(s) a simpler way forward, by using Lights’ creativity, intellectual property, or even content

After project completion

3) That this project is leading to the follow-on goals that had been intended.

It may indeed have been that the success of Lights outweighed the fact that this initial goal was not fulfilled, or perhaps that initial intention was too lofty, or unattainable. Perhaps the goals should have been more closely related to metrics that can comfortably be measured in the market; the project should perhaps be judged on its own merits as a production, and not in terms for a longer-term project.

The view of the investors in Jewish Education is very important in this case: Do they feel:

· That Lights was an investment on which they pride themselves?

· That it was a wonderful production, but too expensive given its short-term achievements but no longer-term follow-on effect?

Our discussions with the parties concerned show a certain level of ambiguity relating to these points.

(It is of interest to note that in Internet investment deals, one develops a concept of corporate valuation, by seeing the cost to bring a new visitor to a website. So too with this project the metric became “what investment per Jewish child that watches this video?”, but perhaps should also be “what  investment in the future of  the Jewish Educational video world?”. )

Discussion Issues

The feedback loop of the education investor
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The schematic above describes the approach of an organisation to the theoretical, practical and implementational strategies of the organisation.

The mission leads to the body deciding on certain preferential projects to invest in, and sets itself a set of goals for each specific project in which it has invested.

It is presumed that the mission of the group retains a constancy which, if adapted would redefine the group altogether. All other aspects of the schematic are liable to be changeable, based on characteristics such as:

1) Past performance: Experience may show that the goals that the group had set itself were too high, and they are therefore readjusted to suit the environment.

2) Resources: the investing body may have more or less cash which to divest, and this may affect the expectations of the project
3) Adaptive circumstances: The changes in certain organisations may lead to the investor preferring to be more (or less) involved in the project.
The mission leads to a set of goals that the body wishes to achieve, as a motion towards the group’s mission. While the mission may be very lofty, the goals must lead to down-to-earth expectations of the organisation, so that the achievement/perfomance of these goals can be assigned based on a known scale. The follow-up measurement of this achievement enables the goals to be checked in terms of a reality-check: is the organsiation managing to reach the goals which it sets – and if not, why not?
The feedback loop displayed above allows the educational project to continually reassess its views and methods, and if necessary to make changes, such as:

· Change of goals – the environment has changed and the mission requires a different goals-set

· Change of achievements expected - the goals set were unattainable

· Change of measurement system – both the goals of the project and the expected achievements were on-the-mark, but the methodology of measurement was needy of adaptation

The multiple goals conundrum

Armed with information regarding three largely successful Jewish education projects, this section aims to focus on specific issues, which can be gleaned from suggested practice in the various projects:

One of the most challenging issues encountered within the world of performance measurement is the complexity of what is being measured. While most educational organizations are yet to advance to the stage of:

·  “Let’s measure performance, so that we can indicate success”, 

the projects described earlier certainly have progressed far beyond that stage. But they are often beleaguered by the follow-on question: 

· “So what parameters should we use for the measurement?”

In few cases is the answer simple. In the case brought in the Avichai section, Avichai designed a questionnaire specifically for the purpose of performance measurement. In many projects however, the results of a project are more difficult to measure, as there are so many valuable elements to the program.

Lights is a typical example of this type. The project had at its core a number of goals:

· Primary goal 

· 1 – to set the pace in Jewish education video media, and encourage additional offerings in this field 

· Secondary goals

· 2a. Develop a Jewish educational film which would reach the US TV networks

· 2b. Create a top-quality video for use in youth clubs and schools over many years

In this case, it could be agreed that the performance chart for Lights may appear as:

	Goal


	Achieved?

	Primary - 1
	No

	Secondary – 2a
	Yes

	Secondary – 2b
	Yes


How does a project leader or an investor view a chart like this: 

“Well, the main goal was not achieved, but some other goals were”   

How would one benefit from an analysis of this sort?

The additional goals conundrum

In order to answer this issue, let us add an extra complication, often encountered with Educational projects of this sort.

Consider the Retreat Institute, a program within the Cleveland program. In this program, as indicated in the earlier text, the goal had been:

To create an informal Jewish educational location for many ‘out-of-the classroom’ events and activities for the general community.

It transpired that this Retreat Institute program had been successful in terms of the criteria defined by the Cleveland Council. In addition, however, the following occurred:

“the Retreat institute staff had the freedom to design program for the participants in the weekend activities at the Institute. As it happens, they decided to develop some wonderful text-based programs. An unexpected, but most welcome outcome of the program was that the Reform communities in particular  returned to the synagogues and requested more textual study in the classroom and in the synagogue too. This was an additional achievement, although totally unplanned by the original Cleveland Council”

These additional achievements would, in many cases deserve to be included in the performance brief of an educational project.

The tabular/graphical solution

Once we achieve the stage, as the projects above have done, of assigning goals and quantitative success measures (where possible) to the projects, the idea can be refined into a more structured format, as described below.

Step 1 – the tabulation

The objective (Quantifiable goal) of the project must be written in a table, in order of priority of this goal:

	Date
	1/1/00

	
	Quantifiable goal

	
	A

	
	B

	
	C

	
	D


Step 2 – the evaluation

By each objective, a %age of relative importance is assigned, within the set of all the other goals of the project, as shown below:

	Date
	1/1/00
	

	
	Quantifiable goal
	Relative importance

	
	A
	50%

	
	B
	20%

	
	C
	20%

	
	D
	10%


Step 3 – inclusion of additional goals

As occurred in the case of the Retreat Institute in Cleveland, some achievements may not have been envisaged, but deserve to be recorded and acknowledged. So additional goals would be added here, with additional %ages added only in step 4.

	Date
	1/1/00
	

	
	Quantifiable goal
	Relative importance

	
	A
	50%

	
	B
	20%

	
	C
	20%

	
	D
	10%

	
	E
	0%


Step 4 – Re-assessment after a specific period

In all cases of project management, there must be the opportunity to reassess the importance of a project as the project progresses. There may be situations where, because of the direction that a project is taking, a certain goal will be downgraded in importance (often due to practical considerations, such as the departure of a certain individual.) The goal of this project is not to define achievement, but rather to offer a workable system, which will enhance the performance measurement approach of projects
.

	Date
	6/6/00
	

	
	Quantifiable goal
	Relative Importance

	
	A
	50%

	
	B
	10%

	
	C
	30%

	
	D
	10%

	
	E
	40%


Step 5 – Comparison

The development of the project from start to finish (or from start to the central point) can then be charted by drawing the two figures side by side:

	Date
	1/1/00
	
	6/6/00
	

	
	Quantifiable goal
	Relative importance
	Quantifiable goal
	Relative importance

	
	A
	50%
	A
	10%

	
	B
	20%
	B
	10%

	
	C
	20%
	C
	30%

	
	D
	10%
	D
	10%

	
	E
	0%
	E
	40%


Step 6 - Charting 

The chart to compare the initial defined goals of a project to the final achievements can then be 

Chart for Success:

[image: image4.bmp][image: image5.bmp]
The chart above can be read in the following way:

1) Parameter A had a high initial goal, but underachieved significantly

2) Parameter B underachieved

3) Parameter C achieved  - better than planned

4) Parameter D achieved to our expectations

5) Parameter D – previously unintentional – was a major success in the project.

By using this methodology, one is able to set forward to the investors the nature of one’s achievements in a graphical format, which will allow a more intuitive perception of the success or otherwise of the project per se
.
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Current Trends in Philanthropy in the Wider World

The Stanford Graduate School of Business Public Management writes as follows
:

The philanthropic market is a huge, but poorly understood force. Philanthropy impacts almost every single person’s life – both in the US and around the world. With over $143Billion in 1998 donations and several hundred million more in foundation, university and nonprofit endowments, philanthropy forms a powerful largely hidden market.

Yet, despite widespread agreement on the efficiency of the private capital markets, few people consider this “philanthropic capital” in the same light. There is no market to allocate philanthropic investments, and information is variable and highly scattered. Moreover, donors are increasingly asking questions about the effectiveness and accountability of the organizations that they contribute to Venture Philanthropy.

The report continues with an analysis as to why philanthropic investing has become such a critical element in society, and continues to do so:

· New wealth – from stock markets, start-ups, digital economy

· New approaches to giving – demands for accountability by the givers, creating a new dynamic in the sector

· Transfer of wealth – Over 41Trillion Dollars in wealth is transferring from the depression era to the baby boomers, leading to potentially massive contributions.

· Public finding has shrunk in many cases, leaving the charitable foundations to take their place:

As foundations have grown and government money has shrunk, the private philanthropic sector has replaced the public sector as the source of funding for many political and cultural organizations

In the field of philanthropic investing, a new area is sprouting known as “Venture Philanthropy”. In this field, Venture Capitalists give of their money and their time to actively support the investments in which they place their philanthropic cash. Examples of such groups include the following:

1. Morino Institute
: Dedicated to system change – social, educational and economic, via the internet medium. 

2. Roberts Enterprise Development Fund
 – Funds 10 nonprofits involving 24 business ventures employing low-income individuals in the San Francisco Bay Area. 

3. Social Venture Partners
: Supports children and education in the Puget Sound region. Requires 45K minimum investment, as well as time and expertise of investors. 

Social entrepreneurs

Another feature advancing in today’s (non-Jewish) world is the field of Social Entrepreneurs, people who will spend significant money and time on a cause that they feel strongly for. These entrepreneurs may be highly energetic and entrepreneurial, but often need management and operational support.  The field is advancing, as can be seen by the following examples in the US:

4. Youth Service America is finalizing an agreement with Harvard Business School to pair HBS Graduates and YSA social entrepreneurs

5. A new group has been set up: National Center for Social Entrepreneurs
: 

6. The Stanford Public Management Program (PMP) in 1997, focused on Social entrepreneurship, with the goal to encourage its graduates to include in the investments, their own time investment in social entrepreneurship.

Characteristics that tend to run through the developments occurring in this new area of philanthropy include elements of:

· More rigorous monitoring and accountability

· Working with bigger budgets to achieve more, rather than conventional thinking of a small pilot trial

· Benefiting from professional expertise, rather than managing the operation in-house, with no external contacts/support

· Outsourcing non-core activities/services, in order to benefit most from the skills that the initiative has to offer, and to make its goals achievable

· Respectable compensation agreements, to be able to compete somewhat with the profitable economies; a social fund managing $250M investments should find management who could handle such a function in a for-profit scheme too.

· An additional area of interest is risk philanthropy, where the sponsor body or organization can gain significant marketing benefit from the investment. The prime example is the injection by Coca Cola of $60M into a single organization, Boys and Girls Club of America – known as the largest corporate advertising agreement with a charity.

The future trends in the world of Jewish education

The difference from the non-Jewish world

Taking the concepts derived from the non-Jewish world of philanthropy, and the developments therein, one can refer back to the world of Jewish investments, and derive an impression of the direction that Jewish funding will be taking over the coming decades.

It is reasonable to consider that the world of Jewish philanthropy and communal investment has a different profile from ‘secular’ philanthropy for the following reasons:

· Commitment: most donations are on the basis of the need to give, be it a religious or ethical element. The Jewish organizations may often be able to appeal to the less critical Jewish individual, who knows that he needs to donate, and would consider it unethical to limit his giving to the group who has the best professional staff; ultimately, his interest is the quality of need of the charitable body, not their professionalism.

· Jewish giving is often still relatively local. The locale offers more than a ‘project’ for many Jewish givers; it offers a sense of belonging too.

The similarity with the non-Jewish world

Notwithstanding the above, it is fair to consider that the secular trends will play a major role over coming years, in terms of some of Jewish Education’s leading funding bodies. If we look at the sophistication, for example of the three educational projects mentioned above, they are not behind general non-Jewish philanthropic organizations in terms of professionalism, quality or outcomes measurement.

The changing view of the more advanced Venture Philanthropy organizations is likely to affect the Jewish approach too, and to encourage a new approach to investing in Jewish Education. While the exact shape that such changes will take is unclear, a translation form the secular to the Jewish worlds will see an increase in the following:

· More rigorous monitoring and accountability – a most essential set of criteria building and measurement, prevalent in the elite of Jewish educational projects, but needing refinement across the gamut of Jewish educational investments

· Working with bigger budgets to achieve more – this approach will probably attract a few large-scale projects (Birthright may, for example, be a pioneer in this approach) which will then determine, based on the public opinion generated, how this approach works in the Jewish world. The attitude of the funders saying 

Time is running out on Jewish Education; we have to do this fast, and large-scale!

Is an opportunity to be taken very earnestly, as it indicates a philanthropist or communal group who is ready to do far more than the bare minimum to ensure a speedy and efficient solution to an educational challenge. 

· Benefiting from professional expertise – something that is seen at lower levels in organizations with support and service functions, and often seen at the community levels (synagogues, youth groups etc.). The situation where a well-respected businessman/entrepreneur applies a section of his time (not just his profits) to aid professional educational teams in complex large-scale decision making, is yet to develop, but this may well grow in parallel with the larger sums invested in far larger projects

· Outsourcing non-core activities/services – this effect is largely an improvement of the efficiency of an organization, often the result of highly professional and well-paid management being involved. The three projects discussed in this paper have all developed this outsourcing activity to some extent, though there is much room for improved widespread acceptance of the outsourcing model as one of improved efficiency and economics.

· Respectable compensation agreements, to be able to compete somewhat with the profitable economies; a social fund managing $250M investments should find management who could handle such a function in a for-profit scheme too.

Summary

This paper shows, with examples, some of the best forms of performance measurement techniques used today in the world of Jewish Education. In addition to applying some new techniques to support the overall institutionalization of performance and success measures, the paper glimpses at the developments in the world of secular philanthropy in order to see certain trends that are likely to pervade the world of Jewish educational investments over the coming decades. Larger investments may be on the way, but only to groups who can demonstrate the ability to understand the needs of the funding body or philanthropist. 

This paper aims to act as a stepping stone in further research in this area, to ensure that the ever-increasing need for investment in Jewish Education may arrive more easily than if heed is not taken of the trends awaiting the world of philanthropy and Jewish communal investments. 
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� Based on extensive discussions with Professor Samuel Heilman, Queens University, NY


� Shir Hashirim, 1, 8


� Much of this section is based on discussions with Saul Stempfer of the Hebrew University, regarding performance measurements in Jewish education of previous centuries.


� For a more detailed analysis of semi-formal education, see the author’s 1998/9 Atid treatise


� Dr. Julie Tammivaara, Eight COJC Programs: An evaluation,  November 1996, Jewish Education Center of Cleveland


� Discussion by the author with Mark Gurvis, Executive Director, Jewish Community Federation of Cleveland, Pesach 5760


� Extensive follow-up discussions with Marc Gurvis of Cleveland led the authors to accept that one must be wary, in the cases of highly complex 9and political) reporting, that the data offered may not necessarily be too honest if the analysis described here is used to measure the quality of management etc. This is appreciated, and clearly needs to be accepted on a case-by-case basis. One of the project’s goals is simply to quantify goals, in order to support the performance. Agendas of different players will be inevitable, and they should even be expected


� Follow-on discussions with Eli Silver of Avichai indicated that the purely numeric suggestion of using percentages may be further improved by simply grading the importance of the project, and hence reducing the chance of un-needed quantitativeness, and also removing some of the ‘sting’ of the results, which is not the purpose of the project.


� � HYPERLINK "http://wesley.stanford.edu/pmp/pmi/pmi99-00.html" ��http://wesley.stanford.edu/pmp/pmi/pmi99-00.html�


� San Francisco Bay Guardian, October 8,1997


� � HYPERLINK http://www.morino.org ��www.morino.org�


� � HYPERLINK http://www.redf.org ��www.redf.org�


� � HYPERLINK http://www.svpseattle.org ��www.svpseattle.org�


� � HYPERLINK http://www.socialentrepreneurs.org ��www.socialentrepreneurs.org�
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